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CHAPTER I 
INTRODUCTION 
The Problem 
Indian students constitute the third largest foreign student com-
munit,y in the United States. They come from traditions that are rooted 
deep in India's past history, religion and philosophy. Here, they live 
in the midst of a dynamic society that is always changing. They are 
motivated to learn new skills and advanced techniques to benefit them-
selves and on their return, when these are translated into Indian con-
ditions, will contribute to the raising of Indian standard of living. 
But the society in which they sojourn for such purposes is startling~ 
different from their own. Do they adapt to this rapidly changing tech-
nological civilization? To what extent~6their attitudes and beliefs 
"· 
change as a result of their sojourn in the U.S.A.? Our study is directed 
to investigate this problem. 
India 1 s Background 
In the course of long history, India's boundaries in the Northeast 
and the Northwest had often been shifting. But Himalaya on the North, 
Indian Ocean in the South, Bay of Bengal in the East and Arabian Sea in 
the West have always been the natural geographical frontiers of India. 
The people of India, irrespective of their caste, creed or race, rever-
ently address their land as "Bharat Mata" (1-lother India) or "lvlatri Bhumi" 
(Mother-land). 
- 1 -
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In the unrecorded antiquity the migration and settlement in India of 
Vedic-Aryans has a close parallel to the process of migration of European 
races into the Western Hemisphere - the only major difference being on 
the scale of time. Among those ancient settlers, there appeared a great 
King named Bharat, who extended the Ar.yan supremacy over the vast terri-
tory and consolidated it into a single organic unity. It is from him 
that India derived her name as Bharatvarsha, just as Rome derived her 
name from Romulus. 
Somehow in the midst of immense diversity of languages, customs, 
dresses, rituals and beliefs, India has always manifested a lasting tr~ead 
of unity. The excavations of Hohanjodaro and Harappa not only push back 
the ages of Indian civilization, but they also reveal that the people who 
inhabited those cities represent four different ethnic types. It seems 
that racial intermingling was prevalent even in those days. The foreign 
elements who migTated into India and were assimilated in the common 
stream of life were mostly Huns, Semites, Scythians, Hongolians, Iranians, 
Greeks and some even of what constitutes the modern Europeans. 
The gTeat centers of learning in ancient India contributed enor-
mously to the growth of this oneness of cultural life of Indian people. 
There were men who, crossing the fiftieth milestone of life, chose to 
dwell in the solitude of forests, searching for the harmony between man's 
spirit and the spirit of the world. Learning was acquired at the feet of 
such sages. Some of the earliest celebrated universities grew and de-
veloped from the hermitages of these sages. Taxila, Benares, Ujjaini and 
Amaravati were internationally reputed even before the time of Buddha 
(6th century B.C.). Buddhism indeed was instrumental in developing some 
of the great centers of learning, viz., Nalanda, Vikra.mshila, Odantapuri 
and others where scholars from many countries of Far-East and ¥riddle-East 
and even from Eastern Europe came for instruction. 
Different religions of India, viz., Hinduism, Jainism, Buddhism and 
many of their off-shoots show a basic common pattern of beliefs. The 
methods of searching the Truth among these different faiths were aston-
ishingly alike. The Truth, as discovered by their pioneers, was basically 
the same, the difference being only in the language and the manner in 
which it was conveyed. In fact these different faiths came up in the 
process of revolting or protesting against certain degenerated or worn 
out customs and practices of Hindus. What those different pioneers, at 
different times, brought out in their own ways, were the rational defense 
of some other more lasting aspects of Hindu system - only giving it a 
different label. They could not escape from Hindu thinking totally be-
cause they were born and nurtured into it. The Hindu thought was not the 
work of one man; it was the collective experience of a society which in 
an unbroken continuity was added by individuals - who were outstanding in 
their accomplishments and unconcerned about their personal recognition. 
A Representative Indian Student 
A representative Indian student who contemplates coming to the 
United States for his advanced training, is generally in his early twen-
ties. He is of bronze complexion, fair health and has recently graduated 
4 
from an Indian universit,y with a ¥laster's degree. His choice for the 
U.S.A. rather than any other western country might have been influenced 
by a conglomeration of several factors, such as his proficiency in Eng-
lish, the spirit of American democracy, the pragmatic basis of American 
thinking, the U.S. leadership in economic prosperity and the possibilities 
for him to be self-supportive as a student. 
He attempts and eventual~ succeeds in procuring admission in an 
American university with a small scholarship. His family opposes his 
going "so far awayn and suffering the "hardships." But he persuades and 
prevails in convincing that on his return he will hold some good position 
and will be able to serve the family and the society better. 
At the time of departure, his parents, brothers, sisters, cousins, 
distant relatives, neighbors, friends and even one or two teachers, gather 
to give him a warm sendoff. He is greeted by all and admired by many. 
A feeling of uncertainty overwhelms the minds of his parents. His 
brothers and sisters are proud to see him going abroad. His mother with 
tears in her eyes puts a sacred red mark on his forehead, places a garland 
of fresh flowers around his neck, embraces him, kisses his forehead and 
gives her blessings, "Zao Beta! Apani Mano-Ka.mana Puri Karo ." (Go r.rry 
son! May your ambition be fulfilled.) 
Thus he sails for the first time across the Indian waters, into vast 
oceans and onto new horizons. 
~IDst likely he enters the United States from the east coast. The 
Statue of Liberty impresses him immensely. He thinks of that ideal and 
5 
finds it a magnificent representation of man's deepest aspiration. Turn-
ing to New York's sky-line he is filled with a fresh admiration for the 
skills and resources that made it possible. 
Wandering aimlessly in New York City, he passes by some of the slum 
areas and is astonished to observe a few people in filthy appearance who 
could hardly manage their movements or speech and one or two even asking 
for a dime or a cigarette. He does not yet know that they are "Bums." 
Everyone on the street is rushing - rushing to somewhere, for something. 
They all are very busy people. 
He meets and makes friendship with a few Americans and finds them 
inquisitive. They ask him many questions about India, mostly concerning 
the caste-system, sacred cows and religion. He feels very happy talking 
about India and finding that his listeners are receptive and open-minded 
to what he has to say. Most of them are warm-hearted and hospitable. 
But still, personally he does not feel at ease. He looks for, finds and 
moves in the company of his countrymen. With them he finds himself more 
or less at home. He is delighted to discover an International Student 
Center and even an Indian Students' Association which he visits fair~ 
frequently. 
Soon enough he receives an invitation from a Church Youth Group -
and happily he goes. There is a social hour. He is impressed by the 
atmosphere of freedom and the manner in which people get to know each 
other. "It is not like India, where, if you do not know anyone, you just 
remain shut-in and shy." Himself he has somewhat serious attitude - but 
he admires the sense of humor so vastly prevalent in American social 
gatherings. He listened to the sermon. This was the first "Christian 
Service" he ever attended in his life. Its manner of presentation won 
his acclaim. Much of what was said in the sermon was not new to him -
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but its bold and emphatic attitude of conversion left him deeply disturbed. 
Now he is going to his Universit.y; attending classes regularly. He 
is "terribly busy" - "there is so much to read, so many quizzes and exam-
inations and in such short intervals.u At the end of the first semester 
he found himself ttall mixed up." He did not know what was expected of 
him. The letter grades and point system were totally new to him. The 
methods of examination were puzzling though fascinating. Before the end 
of the year he was getting the ttknack of things." He was understanding 
things better. His grades were improved. Now he was taking a real joy 
in studies and his accomplishments. He was actively participating in 
class discussion. He liked the approach of free thinking in classroom 
and in term-projects. Even his attitude toward his teachers was swinging 
from that of authority, reverence and submission to that of friendliness, 
freedom and inquiry. 
With two to three years of his sojourn in this country, he finishes 
most of his course requirements, gets a part-time job, owns a used auto-
mobile and 11 gets in to the swing" of American life. He likes it here. 
There is more freedom here and no encroachment on his privacy. He has 
learned dancing, does not mind drinking liquor, can eat most of the Amer-
ican food without hesitation and is now learning to be free with girls, 
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some of whom manifest their interest in him explicitly. 
Has he been changed completely? 
He gets to know a girl whom he likes immensely. He is lonely. 
Should he propose to her for marriage? He is sure of acceptance on her 
part. But is he himself ready? He thinks for months. Could he make her 
happy in India? Will she be acceptable to his family, neighbors, and a 
long line of distant relatives? He thinks that he owes a du~ to his 
parents - to their hopes and expectations. Then, should he sacrifice his 
personal happiness for the sake of social conformity? He does not know. 
He struggles with these ideas and cannot resolve them for good. 
This transition of a sojourning student, as it effects some of his 
beliefs and attitudes is the field of our present stuey. Our main concern 
here is to explore the areas in which our young guest scholar changes and 
the areas in which in spite of his long stay in the host society, he con-
tinues to resist change. 
The Schema 
Indian students, residing in the United States, constitute experi-
mental group in this study. Through a specifically developed Instrument 
(Opinionnaire) we have attempted to observe their attitudinal change in 
certain areas concerning socio-democratic practices, religio-philosophical 
beliefs and material prosperity. HYPothetically it is assumed that in 
some of these areas their attitudes change as a result of their living in 
the host society. The study focuses on the areas in which these students 
exhibit change, ti1e areas in which they resist change and factors that 
are responsible for such changes. 
Hypotheses 
The following three hypoti1eses give direction to this study: 
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1. Foreign students' attitudes and beliefs about certain aspects of 
the host society go tilrough a process of differentiation. 
2. The differentiation in foreign students' attitudes and beliefs 
about certain aspects of the host society is a function of their 
length of stay in that society. 
3. The process of differentiation does not effect foreign students' 
attitudes and beliefs in tile religio-philosophical basis of 
~~eir home-culture. 
Justification 
Recently, in an United Nations' symposium Dr. Radhakrishnan sug-
gested: "If a future historian is asked to describe the central feature 
of our age, he would not refer to the social and economic upheavals, the 
wars and eatastrophes which fill the headlines of our newspapers but will 
point to the gTowing uni t,y of mankind." 
Unfortunately, mankind, as its past histor-.1 and present chronicle 
records, has not been a harmonious whole. They have divisions on the 
basis of their geography, race, religion, color, nationali~, social cus-
toms and so on. Through the course of centuries, different groups of our 
mankind have developed different traditions and have crested distinct 
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ethnocentricities. Today with the advancement of science and technology -
when space and time are shrinking into Man's grasp, we find that there is 
a dynamic intermingling of diverse human groups on an unprecedented scale. 
This interaction is not always a pleasant phenomenon. Yet, if the human 
society is to grow into a harmonious unit,y it has to pass through this 
process of interaction. It is difficult to imagine that in any future 
time all differences will be dissolved to form a single society repre-
senting universality in its every phase. Eut it is possible that many of 
our differences can be understood and resolved to form a harmonious unity 
which not only accepts diversity but is also tolerant and appreciative of 
it. 
It is therefore, the compelling urge of our times that we bring the 
field of divergent human interaction into the focus of research. This 
would help us in coming to grips with the dynamics involved in such a 
process. Such an understanding is more or less essential if we have to 
1~ out a reasoned plan to facilitate humanity's growth into desired har-
monious unit,y. 
This empirical study is conceived to devote to that broad purpose. 
It is fragmentary, no doubt, but it is instrumental in doing the much 
needed spade work in this comparatively new, but rapidly expanding field. 
CHAPTER II 
GENERAL SURVEY OF TBE FIELD AND RECENT STUDIES 
Our study f'alls under the broad area of' Inter-Cultural Adjustment, 
which in current literature is also mentioned as "Cross-Cultural Educa-
tion." The phenomenon that is studied in this area is the changes in 
perceptions, attitudes and belief's as the.y occur in an individual who 
with one socio-cultural background sojourns in an "alien" (an undesirable 
word when used out of' legal context, but is forcefully expressive) 
society. In the case of foreign students, these changes, important as 
they are to observe and to channel into desirable directions, are the by-
products of their living in a different society f'or the purpose of study. 
It is not the objective, (not at least in the present) of their regular 
educational curriculum to bring about these changes. Therefore in 
"Cross-Cultural Education, 11 the term education does not imply a course 
of curriculum specifically planned for educating foreign students in the 
area of culture change. 
This change is a fact. It happens almost inevitably. Its impor-
tance multiplies beyond measure when we look into the figure, that is, 
more than 57,000 foreign students living in the U.S.A. for their educa-
tional, scientific, or technical advancement. A vast majority of these 
youths after varying periods of sojourn, return to their homelands. How 
much are they changed? In what directions are they changed? Does this 
change last on their return to their homeland? These are some of the 
- 10 -
11 
problems attacked by sociologists, anthropologists and psychologists in 
recent years. Since this study is psychologically oriented the litera-
ture in review will be selective, i.e., those studies which in one way or 
another have some psychological bearing on the issue. 
With the emergence of the U.S.A. as a leading world power, the in-
flux of foreign students has steadily increased. The unchallenged ( un:ilil 
recently) scientific and technological advancement together with the 
broad principles of freedom and dignity of the individual as practiced in 
the u.s. societ,y, is attracting scholars from all over the world. Par~ 
ticularly significant is the westward movement of the youth of economi-
cally underdeveloped countries of Asia. And as the U.s .A., upholding the 
banner of freedom of man and nations, is penetrating deep into far cor-
ners of the world, the leaders of thought in America are watching this 
movement with great interest and pride. Although the movement itself is 
not new; the perspective, the place and its gigantic proportion is new. 
A vast number of private and public organizations are providing the stim-
ulus for the growth of this movement and are interested in inquiring into 
the phenomenon of cross-cultural change. There are ma.ny Foundations 
which have laid out certain amount of funds for research in the specific 
area of "Cross-Cultural Relations." The organizations like Institute of 
International Education, Association of University Women, The Rhodes 
Trust, The Rotary Club, World Students' Christian Association, The Rocke-
feller Foundation and Ford Foundation have been sponsoring and promoting 
cross-cultural education and research. The objective underlying some of 
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these studies is to probe into the dynamics of a foreign sojourner's ad-
justment to American life-ways; to understand the principles involved in 
the "what" and "how" of the process which effects change in his attitude 
and personality. Other studies were more or less applied research deal-
ing with immediate and pragmatic issues like how to improve the Educa-
tional Exchange Program. It seems that basic research in this area 
should be given enough emphasis because many of the practical issues have 
their roots deep-seated. A psychological understanding of cross-cultural 
dynamics could provide the basis on which other social scientists may 
venture to build more explanator,y theories. 
The field is vastly virgin. Most.of the studies have done little 
more than breaking the ground. This spade-work is a preliminar,y requi-
site before any elaborate theoretical structure in this field can be con-
ceived. Whatever literature is available in this subject, is the product 
of studies conducted on different national groups at various American 
university campuses. There are a few studies that were conducted in 
foreign lands but they are organized under American universit.y auspices. 
One or two stray foreign studies are also reported, viz., a study of 
African students in the United Kingdom. 
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The publications of Social Research Council, The American Council y jJ 
of Education, The Institute of Social Research, and International 
iJThe American Experience of Swedish Students, 1956; Indian Students on 
an American Campus, 1956; No Frontiers to Learning - the Mexican stu-
dents in the United States, 1957· 
J}Foreign Students and the Higher Education in the United States, 1956. 
2/Learn.ing Across Cultures - a study of Germans visiting America, 1955. 
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Research Associates, indicate a recent upsurge of interest in this field. 
Many of these studies chose to employ the interview as a technique to 
procure data. Consequently their samples were small, sometimes too small 
for ar>.y generalizations to be reliably valid. Most of the findings are 
qualitative with some hunches concerning causal relationships. But they 
do provide a rich variet,y of foreign students' experiences on the basis 
of which new research problems can be formulated and designs improved. 
In many large universities, there are significantly large numbers of 
foreign students who in everyd~ living interact with American communit,y 
life. There does not appear to be any study undertaken with the purpose 
of evaluating the impact of foreign students on American communi ties. 
Cross-cultural education is a two-way interaction, a diffusion of two 
cultures. Obviously, different national groups, being small in size and 
scattered widely will not show any sizable effect as a result of their 
presence in large metropolitan areas. But if they are so concentrated m 
smaller communities, their presence might indicate greater international-
mindedness in that communit,y. This research gap, it is hoped, would 
receive attention of research workers in the fUture. 
Some of the pioneer research workers in this field, irrespective of 
11 y 
their different approaches, viz., Historical, Sociological, Anthropo-
j}F.D. Scott, The American Experience of Swedish Students, University of 
Minnesota Press, 1956. 
y'R.D. Lambert and M. Bressler, Indian Students in an American Campus, 
University of Minnesota Press, 1956. 
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logical, or Psychological, found interview as a favorite technique. 
There being a direct and personal contaot between the subject and the re-
search worker during the interview, this method does provide a great deal 
of information about the personality and the feeling tone of the subject. 
This individualized and personalized contact can create an ideal rapport 
by patient listening and letting the subject feel that his opinions, 
attitudes, beliefs and values - whatever they may be, are respected by 
the interviewer. It can certainly go much deeper to explore the uncon-
scious motivations of the subject. The freedom of probing available in 
open ended interviews is an unique advantage of this method. But in 
spite of these advantages or perhaps because of them, the interview 
method cannot escape its limitations when employed in a scientific in-
quiry aiming at quantification of results. Because it is at the very 
basis individualized and personalized, it will fall short of the require-
men ts of generalizations. 1-ioreover employing interview techniques, it is 
not practically feasible to work with large samples - again a necessary 
requisite for any generalizations. In cross-cultural field, the samples 
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may be scattered into greater distances with regard to apace and time, 
which would make the interview method an expensive feat in an average 
study of this kind. 
jJR.L. Beels and N.D. Humphrey, No Frontiers to Learning, University of 
Minnesota Press, 1957. 
YJ. Watson and R. Lippet, Learning Across Cultures, University of 
Michigan, 1955· 
2/As in the Pre-departure, On-arrival and Post-departure model. 
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Some research workers have used written instruments fashioned 
j} 
according to the needs of their design. Lambert has used three check 
lists (I) anthropological list of daily living patterns, (II) dealing 
with foreign students' contact with Americans, with the students of his 
own nationalit.y and with other foreign students and (III) to measure 
foreign students' knowledge about non-academic aspects of American cul-
Y 
ture. The last one was also used by Long under the caption, "Knowled,ge 
about the U.S.A." to measure subjects' learning about the host culture. 
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Beals used a similar written instrument, "Information about America" in 
AI 
their study of Mexican students and Bennet used a modified form of it 
with Japanese students. 
;;/ 
Watson employed a structured interview and a projective technique 
(sentence completion) to explore the unconscious processes of inter-
cultural dynamics. The sentence completion items were organized to in-
voke information concerning Leadership, Role Conflict, Family Relations, 
International Relations, Political Philosophy, Democracy in Germany, etc. 
j}R.D. Lambert and M. Bressler, Indian Students in an American Campus, 
Universit.y of Minnesota Press, 1956. 
yL.M.K. Long, The Brazilian Students in the United States - a Stud.y of 
Psychological Change, Harvard University, Ph.D. Thesis, 1955· 
.2/R.L. Beals and N.D. Humphrey, No Frontiers to Learning - •rhe Mexican 
Students in the United States, University of Minnesota Press, 1957. 
A}J. Bennet, H. Passin and R. McKnight, The Japanese Overseas Students, 
Inst. of International Ed., News Bulletin Vol. 31, No. 4: 30- 34, 1956. 
2/J. Watson and R. Lippi t, Learning Across Cultures - a Study of Germans 
visiting America, Inst. of Social Research, Univ. of Michigan, 1955. 
He also collected Rorschach protocols, which were not diagnostically 
analyzed nor disc·~sed in the stuQy. 
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Which of these techniques should have preference over the others is 
actually dependent upon the nature of the problem, the research design 
and the kinds of information required. 
Foreign students before leaving their respective countries alre&Qy 
possess some preconceptions about the U.S.A. Beals and Humphrey (1957) 
have found that Mexican students come with preformed opinions about the 
U.S.A. as a rich and highly mechanized countr,y; its people enjoy high 
standard of living; they are materialistic; not much concerned about 
arts, music, literature; their family life is poor as manifested through 
large numbers of divorces, freedom of women and lack of disciplining 
children. Latin Americans find Americans as "more disciplined, more in-
telligent, more immoral and more arrogant" - (Long, 1955). Both Indians 
and Mexicans have emphasized racial discrimination in the U.S.A. Germans 
and Japanese, because of the post-war occupation and war propaganda 
against their countries, did not receive democratic equality during their 
sojourn in the United States and consequently on return to their homelands 
were found to entertain anti-American sentiments. 
All the foreign students do not carry the same image of the host 
societ,y. The way they conceive of Americans and are affected by them, is 
dependent upon their national. and cultural background. Thus the students 
from different nationalities have different backgrounds against which 
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they look at and pass judgment upon the United States society. They 
always carry with them, implicitly or explicitly their national frame of 
reference against which they judge everything they find in the host 
society. The extent and the directions in which they change is also de-
pendent upon their national characteristics. For example, Mexicans 
(Beals and Humphrey, 1957) and Swedes (Scott, 1956) show high degree of 
social adaptability. The Swedes and Indians (Lambert and Bressler, 1957) 
as against Mexicans show high emotional control. The Swedes as against 
Indians and Mexicans show confident self -expression. The l'Iexicans tend 
to inhibit formation of strong ties with non-relatives; the Indians feel 
considerable uneasiness and shyness in interpersonal relations. Swedes 
show no difficulties in social contacts. The Mexicans and Indians show 
acceptance of authority, high degree of social conforr.ui ty; they get on 
well with their superiors, associates and colleagues. The Swedes on the 
other hand tend to be more individualistic and independent-minded. The 
Indians exhibit an inquiring intellect but tend to be dependent and less 
self-confident. In some measure an inferiority feeling was manifested 
among Indians (Lambert, 1956), Japanese (Bennett, 1956) and Germans (Wat-
son and Lippitt, 1955) which influenced their interpersonal behavior and 
social contacts. 
Beals and Humphrey (1957) have found that on-arrival attitude of 
Mexican students was one of completely exaggerated view of the United 
States; everything rated very high and interesting, creating a feeling of 
general excitement. This excitement persisted for some time. But when 
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they faced a few unpleasant experiences (like in immigration office) and 
frustrating situations in academic and social circles, that impression 
received a setback. A similar process was also observed among Indians b.y j} 
Coelho; among Brazilians by Long ( 1955) and among Scandinavians by y 
Sewell and Davidson. This phenomenon is depicted by a U-shaped curve of 
United States favorability. The attitude of foreign students who have 
come to the United States for a short period tends to be most favorable 
during the first few months; less favorable towards the mid-point, be-
coming more favorable again as they approach the end of their sojourn. 
Language, to some extent, has played a part in the fol'lD.ation and 
change of attitudes of foreign students. The social and academic adjust-
ment of Mexicans, Germans and Japanese was dependent upon their famili-
ari ty with English language because it was only through English that they 
could express themselves to others and understand others. This diffi-
oulty resulted in isolation from supportive acadendc contacts, both at 
personal and academic levels. Swedes and Indians because of their com-
parative competency in English made a little better adjustment to Amer-
ioan social and academic life. 
The age and maturity of a foreign student was found to be another 
factor affecting their adjustment to the host society. 11exioa.n stuey 
(1957) shows that the oases of maladjustment were more among undergraduate 
j}G.V. Coelho, Aoculturative Learning- a Stu~y of Reference Groups, 
Harvard University, Ph.D. Thesis. 
ysewell and O.JJi. Davidson, The Adjustment of Scandinavian Students, 
Sociology Issues, Volume 12, Number 1: 9-19, 1956. 
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than among graduate students. A sojourner's professional security at 
j} 
home, as was shown in the case of Indians (Useems) and Swedes (Scott, 
1956) is also a contributory factor in his adaptive process. Lambert and 
Bressler (1956) have pointed out that the initial adjustment occurs more 
rapidly in places where a sub-culture of one's own nationality exists. 
They discuss at some length the existence of Indian students 1 sub-cul tura.l 
environment in Pennsylvania area, where an established practicing Indian 
doctor and his American wife took very active part in organizing group 
activities and providing assistance and counseling to students in need. 
This smoothened and expedited the adjustment of newcomers to the host 
culture. Mexican communit.y in California area was scattered far around 
and no such sub-culture area existed to provide them a retreat into their 
own familiar and therefore easy life-ways. They had little interaction 
with the host culture. Scott (1956) does not make any mention about 
Swedish students on this point. Sewell and Davidson (1956) reported 
Scandinavian sub-culture in Wisconsin area though not in detail. Similar 
sub-culture areas were found among Japanese (1956) and Thai (1955). 
The change that takes place in foreign students is a selective pro-
cess. Certain phases of host culture influence different groups of 
foreign students in different ways. To Mexicans, the United States stan-
dard of living, their universal and advanced education, administrative 
efficiency and new types of personal freedom were most attractive. They 
j}J. Useem and Ruth H. Useem, The Western Educated Han in India, New 
York, Dryden Press, 1955· 
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rarely went far towards seeing into and approving the ultimate values and 
life-goals of host societ.y (Beals and Humphrey, 1957). In family rela-
tions Mexicans tended to retain superiority of their own family pattern, 
although the.y did learn to approve the less authoritarian structure of 
the .American family. In spite of their stay in this country for several 
years they were still confused to see great freedom of opposite sexes in 
interpersonal relationships. Mexican girls generally expressed the 
feeling that American males lack formality in their behavior. 
Swedish students, on the other hand, found the area of socio-sexual 
relations more frustrating than creating problems of adjustment. In 
their own culture they have a great deal of freedom in this area. In the 
U.S.A. the separate dormitories for different sexes create a sex-charged 
atmosphere for them. As against Mexicans and Indians who had to learn to 
be a little free in this area, the Swedes had to learn to curtail their 
freedom to adapt to the host life-w~s. The Swedes did like and admire 
the equal status of wife in American family life though it is contrary to 
the practice in their own culture. 
Indians continued to believe that in the U.S.A. the family as a unit 
is not given adequate importance; that aged people are relegated to in-
ferior status and that the relationship of boys and girls is too free. 
"In the perception of Indian students, the American family life is caught 
in the dross-fire of Indian value-conflict" (Lambert and Bressler, 1956). 
Thus the three nationality groups, viz., M:exica.ns, Indians and 
Swedes were observed to indicate least change in the area of socio~sexual 
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relationship - each claiming superiorit.y for their own code. The most 
perceptible change was with regard to upbringing of children. All the 
three groups liked the American way of independence in child training 
practices. They also approved the prevalence of equality in husband-wife 
relationships in the host culture. 
Many studies revealed that foreigners find life in America is easier, 
more satisfYing and that there are fewer class differences and more 
equali t.y and availabili t.y of opportuni t.y in the U.S .A. 
Some foreign groups exhibited resistance to change in their attitude 
towards the treatment of minorities in the States. Mexicans carried with 
them the memories of their personal experiences of inequalities and dis-
criminations, as suffered in California. Indians generally were critical 
of racial discrimination, though only a few of them had practical experi-
ence of it in Southern states. There was no mention of similar discrim-
inations prevailing in various phases of Indian social life. 
Both Mexicans and Indians found wider spread of religion in America 
than they expected. But Nexicans acclaimed their own "moral superiority" 
and Indians their "spiritual heritage" over and above the host culture. 
Scandinavians felt that Americans don't have religion in life even when 
many people go to churches (Sewell and Davidson, 1956). Swedes "develop 
an understanding of and a certain sympathy for religious practices in 
America but they carry very little of it with them11 on their return 
(Scott, 1956). It appears that in spite of their long sojourn in the 
host culture their religious commitments at home did not diminish. 
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There was perceptible change in the area of politics. Many nation-
ality groups admired democratic practices both in political and academic 
fields in the host societ,y. The Mexicans particularly showed a change in 
their beliefs that the U.S.A. was not an Imperialist country although 
they continued to believe that American people are easily influenced by 
propaganda. 
Swedes as compared with Indians, show very little interest in pol-
itics. There was no significant change in their outlook. Germans and 
Japanese also indicated a similar rigidity in the area of politics. Both 
of these nationalit,y groups did have a state of implicit political hos-
tility against the U.S.A. because after the war the U.S.A. continued to 
be one of the occupying forces blocking their political and commercial 
relations with other countries. 
Educational adjustment was relatively easy for Swedes than for other 
nationality groups. Because of the serious educational practices culti-
vated in their own national educational program, Swedes adapt rather 
easily to United States academic pattern. The main obstacle in academic 
adjustment as shown in the studies of Germans, Japanese and Mexicans, was 
language. The major shift in American education from traditional pattern 
of lecture and demonstration to greater experimentation and individualized 
projects also contributes to some difficulties in foreign students adap-
tation to the United States academic life. 
The studies so far discussed, have dealt with the change in foreign 
students as a result of their living in the U.S.A. What actually changes 
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are the opinions, beliefs, attitudes or certain response tendencies. 
These predispositions are not innate; they are acquired under the in-
fluence of a culture. If an individual moves from one culture to another 
he faces certain problems of adjustment. The predispositions that were 
formed under one cultural frame are out of place when one finds himself 
in the midst of a different culture. The greater the cultural difference 
and the stronger the predispositions, the greater will be the problem of 
adjustment in a new culture. 
In this study an attempt is made to approach the field of cross-
cultural interaction from a psychological orientation and to observe the 
phenomenon of attitude change among Indian students in the U.S.A. 
Attitude has been defined differently, but almost all the defini-
tiona convey one underlying meaning, i.e., an attitude is a hypothetical 
construct. It is not a concrete entity and therefore is not directly 
observable. It is an abstraction made on the basis of consistency or 
covariation of many responses to a designated class of stimuli. It is a 
logical necessity to postulate such a psychological entity to explain the 
phenomenon of response consistency. Attitude mediates the stimuli and 
the responses. It is the unifier of responses. Sometimes it is also 
mentioned as a latent variable. 
Krech and Cruchfield define attitude as: 
" •••• an enduring organization of motivational, emotional, 
perceptual and cognitive processes with respect to some 
aspect of the individual's world." 
G.W. Allport sums up: 
"An attitude is a mental and neural state o:f readiness exerting 
a directive influence upon the individual's response to all 
objects and situations with which it is related." 
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The enduring organization of psychological processes and a directive 
influence upon responses to similar situations, implies a consistency and 
predictability of responses. 
The many responses whioh force the inference of an attitude under-
lying them, are conceived as "attitude universe." The constituents of 
this universe are the actual concrete behavior - verbal and/or nonverbal -
of a particular kind, i.e., common responses to specific situations. A 
sample of these responses is taken to represent their universe and :from 
the measurement of this sample the inference about the universe is drawn. 
Thus attitude measurement involves sampling of a particular response 
universe and the universe (attitude) is measured by measuring its sample. 
It is therefore imperative that the sample drawn must be representative 
of its universe. 
B.F. Green distinguishes three kinds of attitude universes, viz., 
a. Elicited verbal attitude, i.e., an item eliciting a verbal re-
sponse which represents respondent's opinion on a particular 
subject, 
b. Spontaneous verbal attitude, i.e., an individual expressing his 
opinion in normal discourse, and 
c. Action attitude, i.e., verbal or nonverbal behavior of a person 
directed toward a particular object or situation. 
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These kinds of attitude universes can be explained with the help of 
an example: a Hindu devotee might tell a survey interviewer that he be-
lieves the Ganges to be a holy river (elicited verbal response); or he 
might tell with emotions the mythological stories about the Ganges to his 
friends and family members which bring out its holiness (spontaneous ver-
bal attitude); or he might go unfailingly every dey to take a dip in the 
Ganges (action attitude). 
In this study we have used the Questionnaire method to procure 
elicited verbal attitudes with regard to certain socio-political situa-
tions and religio-philosophical notions. The measurement of these atti-
tudes was necessitated to make comparisons among different groups involved 
in this stuQy and also to trace the change in attitude universes where it 
occurred. 
The quantification of psychological attributes has been a controver-
sial subject. Some authors argue that many so-called psychological 
measurements are not measurements because they do not conform to the 
methods of physical measurements. Two oranges, when added to another two 
oranges, make four oranges; but they claim the same cannot be said with 
regard to an intensity two of an attitude when added to another intensit.y 
two of the same or different attitude. Some sociologists have also 
raised objections as to the feasibility of quantification and objective 
measurement in this area. 
The controversy about the scale of measurement has helped to develop 
a broader notion of measurement. Stevens suggests that in the broadest 
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sense, measurement is the assignment of numerals to objects or events 
according to certain rules. Following a standardized procedure of 
assigning numerals, the relationship among objects or events can be 
measured. Attitude measurement starts from this assumption and assesses 
an individual's responses to a class of social situation. Thurstone 
adapted psychological methods for the quantification of judgment data and 
thereby made an important contribution in the construction of attitude 
scales. 
In constructing a Thurstone t,ype scale, a large number of statements 
about an attitude universe are gathered from various sources and then 
carefully edited in the form of short statements. These items are then 
given to a large number of judges for sorting them out into eleven (or 
nine or even seven) piles from A to K by placing an item of highest 
appreciation in categor,y A, the neutral item in category F and the item 
that shows strongest depreciation of the subject in categor,y K; the other 
items following this trend, in the respective categories below F or above 
F. This sorting procedure is described as the method of "equal appearing 
intervals" - although the judges are not told that the intervals between 
categories should appear equal. This leads to the computation of scale 
values for each item on the basis of which the double-barreled items are 
eliminated from the final scale. 
The results of a few researches point to two main drawbacks of Thur-
stone t,ype scales. Firstly, the procedures followed in the method of 
equal appearing intervals, do not necessarily yield intervals which 
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appear equal to judges. The second, and more fundamental drawback per-
tains to the possible effect of judges' own attitudes upon their classi-
fication of items. 
Likert propounded a different technique of attitude measurement 
which is similar to the methods used in mental testing. His procedures 
do not require classification of items by a group of judges. Items are 
selected on the basis of internal consistency. His scale provides five 
response categories for each it~m, viz., SA, A, U, D and SD which are 
credited as 5, 4, :;, 2 and 1 from favorable to unfavorable end. The sum 
of the item credits represents an individual total score. Items are 
evaluated by administering them to a representative group of respondents 
and the nondiscriminatory items are discarded from the final form of the 
questionnaire. 
We have followed Likert's technique, with slight variation, in the 
construction of attitude scales for the present study. In view of our 
research model, particularly the subjects vastly scattered in India and 
the U.S.A., Likert t.ype scale was more practically feasible in this study 
than any other type. 
SUMivrARY 
We are concerned with the field of cross-cultural adjustment or as 
it is sometimes called cross-cultural education. The cross-cultural 
interaction implies a diffusion of two cultures in which both the cul-
tural entities are affected in varying degrees. So far only a few 
\ 
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studies have been conducted on different nationalit,y groups among foreign 
student population in the United States. These studies show that foreign 
students carry with them, implicitly or explicitly, their national frames 
of reference against which they judge their host society. The extent and 
directions in which they change are also dependent upon their national 
characteristics. The language, age and the existence of native sub-
cultural environment in some large U.S. cities appears to influence their 
adjustment to U.S. societ,y. There is as yet no stu~ to trace the effects 
of foreign student community on American life-ways and thinking. 
Research in this field has been mostly supported by a number of 
American Foundations and conducted under duly instituted organizations. 
Some of these studies can be considered as applied research since they 
were undertaken with the specific purpose of throwing some light on pro-
grams such as Foreign Students' Exchange. l'J.Ost of the research workers 
have used interview technique in various forms. Some of them have used 
check lists, sentence completion and questionnaire methods. The present 
stu~ uses a questionnaire-like instrument to obtain responses of Indian 
students and to observe their attitudinal change in some aspects of 
cross-cultural interaction. 
CHAPTER III 
PLAN OF THE STUDY 
Introduction 
The objective of our stu~ was to observe the process of differenti-
ation as it effects the attitudes of Indian students with regard to their 
home culture and the host culture in which they are living for their ad-
vanced training. These students, because of their upbringing in a 
society that is old in history and bound to traditions, develop a par-
ticular frame of reference which imperceptibly governs their thinking, 
beliefs and attitudes toward certain aspects of their host culture. To 
understand this reference point of the Indian students we have to look 
closely at their religio-philosophical beliefs. 
Indian Frame of Reference 
The Hindus from a long past, have centered their search around the 
mystery of the world which inhabits Man. The world with all its horrors 
and havocs, beauties and rhythm has forced upon man a feeling of awe and 
reverence for someone, something, he does not know what and calls it 
God - the Creator, the Primal Cause, the God of Gods. Man from his very 
primitive mode of existence has somehow felt the experience of this thing 
called God. What it actually is has never been known in sense experience 
and therefore could not be defined in human language. It is felt in human 
experience but is not known what it is. The Hindu sages in their deepest 
meditations discover that this Realit,y, abstract, absolute, omnipotent 
- 29 -
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and illuminating -which is the cause of the world is also the cause of 
man, :since man is a part of the worJ.d. This Reality or God is pervading 
in all that we perceive, because it is the cause of everything. Thus 
all the inanimate objects, animals and men rest for their existence on 
the imperce-ptible ground that is God. This brings man at par with 
animals or even with the inanimate world, or put differently' - this 
raises inanimate and ani.Jila.l kingdoms to an equality with mankind. The 
significance of ll8Jl lies in realizing his essential nature, his own 
cause, real substance of which he is made -which would establish . : __ ~: 
harmoey with the external and objective universe with which he interacts. 
The objective world in which man is a participant is a world of 
multiplicity and diversity, continuall.y creating desires and temptations 
deep within to own much of that glittering diversity. These desires are 
very- gratifying to huaan frame, but they put man on the track of extern-
ality, giving h.illl vast sweeps over matter that satisfies only his 
extraneous being and turns him awq .t'rom his innermost reality which in 
essence is universal and all-pervading. 
Because of these desires and temptations, it is necessary to be 
watchful,., to see that one does not expand outwardly in a way that he may 
lose close affinity with his inward reality. Therefore the necessity of 
self-control by the daily practice of cleanliness - internal and external, 
contentment, austerity, self-study and surrender to God is prescribed. 
Self-control or self-discipline is also mentioned by the word Yoga which 
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means the union of the outgoing and the innermost. The practice of 
' Yoga helps hum.an-conduct to take commands from within and yet expand 
out to the worlds yet unknown. 
Because of the realization of reality within as universal all-
pervading, the Hindus have cono·eived of non-violence as something worthy 
to be cultivated in human attitude. '!his non-violence is not the mere 
absence of ~sical violence over men or animals but the cultivation 
of a tendency- that does not give rise to cruelty even in one •s thoughts 
and speech what to say of deeds. Such an attitude of non-violence they 
believe is a necessar,r requisite for one•s own inner happiness and it 
establishes man•• harmony with nature. 
Desire is basie, universal - a compelling psychological phenomenon. 
We desire things which are useful and/or pleasant. Cile may desire an 
object because it is pleasing or pleasure giving (Preya) or another 
object because it is intrinsically good (Shreya) • Sanetimes we have to 
renounce an object of immediate gratification because it may be contrar,r 
to the intrinsic goodness desired by an individual. This is not infrequent 
in our daily li.fe. The question is, what is the irrliriDBic good that is 
worthy of human desire? 
Desire, though a universal ps;ychological urge, is never the same 
from individual to individual, or even in the same individual at dif-
ferent stages of his development. At the very base, desire is hedonistic. 
Man wants the pleasure-giving object (Kama) • There is nothing wrong in 
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such a desire but only as long as it does not contradict man's higher 
desires for recognition, fame, wealth or power (Artha) • But is the 
desire for fame or power etc. an end in itself? There comes a time when 
one realizes that these desires are self-contradictory. Man wants wealth 
so that he can enjoy it. The more wealth he amasses the more he desires 
and the less he enjoys. Would recognition, fame or power mean anything 
in a society in which all of its individuals possess them in abundance? 
Transcending these two stages of desiring viz., the objects of 
pleasure (Kama) and Ego-gratifying objects (Artha), one relates himself 
to his immediate and remote social surroundings - by desiring to do what 
is dutiful (Dharma); duty to himself, his society and to h'umani ty at 
large. This concept of dutiful conduct involves a certain amount of 
self-sacrifice or renunciation. One of the Hindu texts reads, "One 
should sacrifice himself for the sake of his family, family for the sake 
of his village, village for the sake of his state, state for the sake 
of his nation and the nation for the sake of the whole humanity." 
Should one stop there? No. Because man must desire to realize 
his own real nature. What is he in reality? What is behind the 
transitory, everchanging bodily structure? Perhaps, the mind or the 
personality! Hindu sages could not be satisfied with what for modern 
psychologists is the resting ground. The.y feel the existence of some-
thing behind the mind or personal.i ty of an individual. That is wortey 
of man 1 s realization. It in essence is of the same nature as God, there-
fore, imperceptible and infinite in potentiality. Digging deep underneath 
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the desires, temptations and passions of man, one is bound to discover 
his true nature which corresponds to the essence of God. Such a realiza-
tion ought to be the supreme motive of matured human individual. This is 
Liberation (Mukti or Moksha) or salvation in life. Even if one does not 
succeed in realizing this supreme goal in his present life 1 he should 
while breathing his last, desire to be born again as man to realize the 
same supreme end of life. Realizing his own true nature 1 one realizes 
God. He discovers that deep within, he is divine. (Ah~Brhamasmi; 
Shivoham; Tatvam-Asi). This discovery makes him feel that he has grasped 
the final truth (Sat), which keeps him. sensitive to unlimited knowledge 
( Chit) and awakens in him the abiding experience of blissfulness (Anand&). 
Definitions: 
!I 
The hypothetical structure of our study stands on two fundamental 
concepts viz. "Culture", concerned,; with the content, and "Differentiation•, 
dealing with the process. It i• nedessar,y at this at~ge to be clear about 
the specific meaning that these concepts represent in this study-. Both of 
tbBse terms are operationally definedt 
1. Culturet 
••The deep seated complex habitual patterns that govern 
the overt and/ or covert behavior of hUilan individuals living 
in a specified group.• 
2. Differentiation t 
"The process that brings about chang~ partial or 
complete, in an individual's perceptions and attitudes • 
.!/See page 8. 
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Differentiation is not conceived as an "all or none" effeet 
but as a process that points to varying degrees of change. 
In executing this study- on the attitudes of Indian students' so-
journing in the United States three distinct groups of nearly- 100 
subject eaeh were utilized. They- were conceived in the following groupings: 
1. Indian Control Group: 
Consisting of Indian graduate students, studying in various 
universities widely scatterild in India. This group will be 
designated as I-I, ie. Indians in India. 
2. American Control Group: 
Consisting of American graduate students studying in dif-
ferent universities in Massachusetts and Rhode Island. This 
group will be designated as A-A1 ie. Americans in America. 
3. Indian Expe'rimental Group: 
Consisting of Indian graduate students studying in various 
·universities in the U. S. A. This group will be designated as 
I-A, ie • Indians in America. 
The two control groups viz., I-I and A-A were included as a methodo-
logical necessity- to compare the attitudes of subjectsin I-A group 
(experimental) against the attitudes of those constituting I-I and 
A-A groups. 
Preliminary Instrument: 
A written instrument (mentioned as Opinionnaire) was developed te 
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procure research data. It consisted of~ 
1. An accompanying letter. 
2. Biographical information Blank. 
3. Section A: Socio-democratic Scale. 
4. Section B: Religio-philosophical Scale. 
5. Section C: Material-prosperity Scale. 
6. Section D: Personality-trait Scale. 
1. Accompanying Letter: 
This explained the purpose of the stuqy; emphasized that there 
is nothing right or wrong about the views expressed in the Instru-
ment; requested that the respo.nd.ent should give his own opinions 
about the statements and assured .. that the information supplied 
would remain strictly confidential. 
2. Biographical Information Blank. 
This blank was designed to furnish important information about 
the subject, viz. his name, age, sex, field of speciil.ization, religion, 
duration of stay in the United States and travel in the u. s. A. etc. 
3. SectiOD A: 
This section of the instrument dealt with the broad area of socio-
democratic practices with respect to man-woman relations; parent-child 
relations; teacher-child relations; freedom of sex; racial and. class 
discrimination and social habits such as drinking and dancing. The 
purpose of this section was to see how much an I-A student's attitudes 
;6 
come closer to an A-A student's attitudes on certain patterns of daily 
living in the host culture. There were altogether 65 statements in 
this section. 
4· Section B: 
This section of the Instrument was predominantly loaded with 
statements based on the Indian Frame of Reference as discussed in 
the beginning of this chapter. The purpose was to see how close an 
I~ student's attitudes remain to an I-I student's attitudes on 
matters of religio-philosophical significance. A few statements in 
this section dealt with inter-marriages, U. S. eminence, power-
politics, co-existence, neutrality and internationalism. It had 64 
statements altogether. 
5. Section C: 
In view of the material prosperity of the U. S. society, it was 
intended to see to what extent foreign students' image about this 
aspect of the host culture change as a result of their living in the 
U. S. A. It was thought the items in this section would provide an 
estimate of realistic understanding of Indian students about the 
U. S. A. with regard to the material accomplishments of American 
people. There were 14 items in this section. 
6. Section D: 
Section D listed 68 personality traits against which a subject 
was to mark + or -, showing its desirability or undesirability 
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respectively and also to indicate his guess in percentage as to what 
percentage of a certain trait is exhibited by an average American 
and what percerrliage of the same trait by an average Indian. 
Pilot Study": 
The Preliminary Instrument was administered to two pilot groups: 
a. Ten Indian graduate students at North Eastern University and 
Boston University. 
b. Ten American graduate students at Boston University. 
The instructions for each Section were self-explanatory and 
response symbols were explained on top of each page of the Instru-
ment. Sections A and B were so designed as to elicit subjects' at-
titudes and beliefs on a five point scale, running from "Drastically 
Disagree" t~ "Agree Absolutely", (i.e., DD1 D1 U1 A1 AA). There was 
another column showing subject's feeling tone on the item under the 
heading "Unconcerned" 1 which was symbolized as Uc. Subject was to 
respond by encircling one of the six alternatives open to him for 
each item. 
The data from this pilot stu~ provided important first hand 
information with regard to the validity of our research design and the 
functional utility of the tool of research. Responses of each group, 
on each item were tallied and the tallies of Indian students in each 
response category were compared against the corresponding tallies of 
American students. This study clearly brought out that the Instrument 
;a 
as a whole discriminates between the two groups i.e., the two 
groups are distinctly different from each other. There were, of 
course, a few items on which the tallies in both the groups wer. 
equal in number. These items proved to be lacidng in the discrimina-
tory value and therefore were either eliminated from the Instrument 
altogether or slightly modified where it was thought that such modifi-
cation woUJ.(i increase the discriminatory power of that item. 
!I 
Final Instrument: 
On the basis of discriminatory value of the items - as brought out in 
the pilot study, the Instrument was reVised. There were no basic changes 
in the accompanying Letter and Biographical Information Blank except for 
the slight modifications suiting to three different groups. Sections A and 
B were reduced to 50 and 40 items respectively rephrasing a few items in 
the light of the results of pilot study. Section C was reformulated am 
a few more items were added raising the total of this section to 21 items. 
Section D remained as it was in the pilot study except for reducing it to 
50 items. It was felt that our Instrument should also probe into the 
dynamics of unconscious processes by some projective technique. Therefore 
some altogether new material i. e., Section E .containing 25 Sentence 
Completion items were added to the final Instrument. A few representative 
items from each of these sections are given below. 
i/see Appendix A. 
Section A. 
). A child should be encouraged to keep his likes 
and dislikes to himself rather than invite 
troubles. 
15. It is disgraceful for the son of a religious 
preacher to take up the vocation of a meat-
cutter. 
17. Teachers should exercise their authority 
over their pupils. 
24. Women should exercise their creative talents 
in making the homes better rather than com-
peting with men in professions. 
44. One should not be concerned if it is necessary 
to break the promises made to children. 
Section B. 
2. By the practice of proper self-control (Yoga), 
we can make heaven on this earth. 
18. Religion is a myth. It is contrary to scien-
tific tradition. It should have no place in a 
progressive and rational society. 
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DD D U A AA Uc 
DD D U A AA Uc 
DD D U A AA Uc 
DD D U A AA Uc 
DD D U A AA Uc 
DD D U A AA Uc 
DD D U A AA Uc 
21 • Soul is possessed by human beings alone. Other DD D U A AA Uc 
living creatures do not possess soul. 
31. Inter-marriages (inter-racial, inter-religious 
and inter-national) should be encouraged. 
36. The co-existence of ttSputnik-Moonik" and 
ttpioneer-Explorer" in the outer space will 
force the co-existence of differing ideologies 
on our earth. 
DD D U A AA Uc 
DD D U A AA Uc 
Section C. 1f~r 5to 15to 30to over 
less 1 o% 25% 5o% 75% 
What percent of American (U.S.A.): 
1. Adults earn $5000 or more per year? 
4· Homes are equipped with washing 
machines? 
. . . . . . . . . . .. 
. . . . . . . .. 
Section c. (Continued) 
ll. Children complete high school educa-
tion? 
5. Adult women are emplo,yed? 
8. People have visited Museums and Art 
Gallaries in 1958? 
Section D. 
Traits 
1. Aggressive 
6. Constructive 
18. Lazy 
27. Poised 
36. Self-confident 
Section E. 
•••• 
•••• 
•••• 
+or-
•••• 
•••• 
•••• 
•••• 
•••• 
• •• •••• • ••• 
• •• •••• • ••• 
••• •••• • ••• 
USA% Indian% 
•••• •••• 
•••• • ••• 
•••• •••• 
• • • • • ••• 
• ••• • ••• 
The "position of strength• •·••••••••••••••••••••••••••••• 
6. 
10. 
16. 
19. 
23. 
Table 1. 
The philosophy that American practice •••••••••••••••••••• 
Working as a dish-washer ••••••••••••••••••••••••••••••••• 
Communism •••••••••••••••••••••••••••••••••••••••••••••••• 
In America, women •••••••••••••••••••••••••••••••••••••••• 
In our countr,r, traditions ••••••••••••••••••••••••••••••• 
Table Showing Number of Items in the PrelimiilB.l")" 
and Revised Forms of the Research Instrument. 
Sections of 
Instrument 
Section A. 
Section B. 
Section c. 
Section D. 
Section E. 
Preliminaey 
No. of Items 
65 
64 
14 
oB 
00 
Revised 
No. of Items 
50 
40 
21 
50 
25 
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The Instrument was printed lithographically. It had five sheets• 
four of which were printed on moth sides and the last one on one side. 
The first white color page in the front carried the letter and on its 
back Information Blank. The second page was of pink color carrying 
Section A on both sides; the th1rd page was yellow with section B on 
both sides; the fourth page was blue with Section C on one side and 
Section D on the other and lastly the white page carried Section E on 
one side. The colored papers were used purposefully to provide some 
perceptual change in the task which required continued attention over 
long duration. 
The res~onse of subjects in groups A-A and I-A on Sections D and 
E was not adequate enough to warrant their inclusion in this study. 
Therefore Sections D and E are omitted in further discussions. 
The instrument as a whole was administered to all three groups. 
The total number of subjects included in this study were: 
1. A-A (Americans in America) • ••••••••• 95. 
2. I-I (Indians in India) •••••••••••••• 98. 
3. I-A (Indians in America) •••••••••••• 94. 
Administration to A-A Group: 
The author contacted the class instructor in Boston University, 
Boston College, Northeastern University and Brown University and requested 
them to distribute .the "0pin:bonnai.res" to ~~erican graduate students in 
their respective classes. Accompanying letter in each copy of the 
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opinionnaire explained the purpose of the study. The instructions 
on each section of the Instrument were self-explanatory. When completed 
the.y were collected in classes b,y the instructors and returned to the 
author. In the University of Massachusetts and Brown University (R.I.) 
the material was sent b,y mail to class instructors - together with 
self-addressed stamped large manila envelopes in which the completed 
questionnaires were returned. 
After a gap of about two months, half of the total number of 
subjects constituting A-A group were given the Instrument again. This y 
time the explanatory letter was brief and instead of the whole sheet 
of biographical information, there were only four inquiries for the 
purpose of identification of the subject. The remainder of the Instru-
ment was identical with the first. This repeat performance was to check 
:i/ 
on the reliability of the Instrument. 
The number of subjects in this group and the universities partici-
pating in the first and the repeat performance on the Instrument are 
shown in table 2 on the next page. 
1/See Appendix A. 
ysee Appendix A VIII. 
:i/See page 48. 
Table 2. Showing N. of subjects in A-A Group from each University 
in their first and repeat performance. 
UJI;iversity N in F.i.rst N in Repeat 
Boston Univ. 49 22 
Boston College 17 8 
Massachusetts, Univ. of 15 15 
Northeatern Univ. 9 9 
Brown Univ. 5 0 
Total 95 54 
Administration to I-I Group 
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In early 1959, a letter was written to the Minister of Education, 
Government of India, New Delhi, seeking assistance of their good offices 
to work as a central secretarial agency fo~ distributing the Opinion-
nairas to specified Indian Universities, ·collecting them back and 
reforwardi ng them to the author in one lot. The Ministry expressed 
ita inability to cooperate in the suggested manner but enclosed a list 
of Indian Universities, their Registrars and addresses and advised to 
contact the Registrars directly. y 
Then, a letter explaining the purposes of this research and the 
administrative procedures and asking the ·feasibility of their cooperatioQ 
i/see Appendix BV. 
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in this project was sent to nearly 30 Universities in India. Some of 
them replied favorably, others were hesitant; and a few of them expressed 
their inabili~ to cooperate. 
A friend and colleague from Delhi University, Mr. Neki R. Lamba, 
agreed to undertake the responsibility of distributing and collecting 
the Instruments to the graduate students in India and then to return 
the same to the author. Thus a list of 10 Universities, their Registrars 
and addresses and 210 copies of the Instrument were sent to him with the 
instruction to send 20 copies to each University. Mr. Lamba acted pro-
ficiently throughout, writing reminders to some of the Universities and 
thanking others for their prompt return. About 120 responded Instru-
ments were mailed to the author by the end of October, 1959. Under 
the circumstances every Indian State cC».lld not be represented in the 
I-I group but the response received, came from seven different Univer-
sities, widely scattered in North, East, West and South and are suf-
ficiently diversified to be generally representative of the Indian 
graduate students. The Indian Universities, their geographical areas and 
the number of subjects drawn from each are given in Table 3 on the ne:xt page. 
Administration to I-A Group 
This was the experimental group. In the greater Boston area the author 
personally handed over the Instrument along with a self-addressed stamped 
envelope to many subjects. On one or two occasions, the opportunity pro-
vided itself through Indian Student Association's social gatherings and 
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was availed to deliver a few of these Instruments. But most of these 
were sent to individual subjects by mail along with self-addressed 
stamped envelope. The main source of information about Indian students 
i.e. their names, addresses and duration of st81" came from the lists 
procured..:t from Foreign Student Offices of Boston University, Harvard 
University and Massachusetts Institute of Technology. 
Table 3. Showing Indian Universities, Their Geographical Areas 
and the N of Subjects Included in the I-I Group. 
Universit;y N Area 
Delhi, Uni v • of 14 North 
Rajasthan, Univ. of 14 West 
Lucknow, Uni v. 14 East 
Benaras Hindu Uni v. 14 East 
Nagpur Univ. 14 Centre 
Osmania Univ. 14 South 
Andhra Uni. v. 14 South 
Total •••••• 98 
There is a fairly large Indian student co:mmuni ty in the greater 
Boston area. More than 100 Questionnaires were distributed in this 
., ! 
., 
area, ;yet in spite of a reminder -J .. the response was far from the desired 
number. The reaaon for this poor return was the timing of deli ver;y of 
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the Instrument. It was forwarded near the end of April when students 
were generally busy with their terminal or annual exminations. Many 
of these Instruments were not returned at all. A few of them were re-
turned after 10 or 12 weeks' gap. Five of them tendered their apologies 
for such delay 1 expressed their interest in going through it and requested 
the findings of this study. There was also a mild complaint from some 
quarters about the length of the Instrument • y 
Acconiiag to ae>pen Doors, 195,•, the Indian student community in 
the Uni. ted States, in the year 19.5t)-59, ranked third largest among.'~ 
foreign student groups with a total of 3,198. From the same source a 
list of fourteen American Universities with foreign student enroliaeht 
gj 
ranging from 400 to 1 1 693 was prepared. A general letter was addressed 
to the Foreign Student Advisors of these Universities seeking their co-
o~ration in the administration of this Instrument to Indian graduate 
students on their respective campuses. Nine of these universities 
replied favorably and to each one of them ten copies of the Instrument 
~ 
along with an accomoa~ng letter were forwarded in September, 1959. 
Jjf 
The first reminder with necessary- variations was sent to six of these 
i/Institute of International Education, a report. 
ysee Appendix B I. 
j/See Appendix B II. 
i/See Appendix B III. 
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universities in early October and the second reminder to the remaining 
Wii. versi ties in early November. By the end of November a total of 94 
usable replies -~wall? reached. A few instruments that came in late 
December and in January were not insil.wied in this study. The number of 
Indian students from different American educational institutions who 
finally constituted our I-A group are given in Table 4. 
Table 4. The list of American Institutions and the number of 
Indian subjects drawn from their campuses to constitute 
I-A group. 
· ... 
1. 
2. 
3. 
4. 
5. 
o. 
7. 
8. 
9. 
10. 
n. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
Institutions 
Boston University ••••••••• 
Brandeis University •••••••• 
Brown University ••••••••••• 
California1 University of •• 
Cincinnati, University of •• 
Cornell University ••••••••• 
Harvard University ••••••••• 
Illinois, University of •••• 
Indiana University ••••••••• 
Lousiana State University •• 
Mass. Institute of Technology 
Medical Residents (in Boston) 
Michigan University •••••••• 
Minnesota, University of ••• 
New York University •••••••• 
Syracuse University •••••••• 
Texas University of •••••••• 
Washington University •••••• 
Yale University •••••••••••4 
Stuqy Finished •••·•••••••• 
Universities (not specified) 
Total ••••••••••••••••••••••• 
!/See Appendix B IV. 
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Reliability 
On Section A, dealing with Socio-Democratio Practices, Retest 
Reliability was established on group A-A. 'I'h.e time gap between two 
testings ranged from six to eight week.s. The number of subjects who 
I,. 
participated in both testings was 54: i. e. 57% of the total A-A 
group. The retest group was entirely from Massachusetts area viz. 
Boston University, Boston College, North Eastern University and 
University of Massachusetts. 
Retest Reliability Co-efficient of A-A Group on Section A 
Disagreement •••••••• r • .95 
Agreement •••••••••••• r • .96 
These co-efficients show clearly that the items of Socio-demo-
cratic scale have a high level of internal consistency which elicits 
similar responses of the same subjects on two different occasions. 
Section B was standardized on I-I group of 98 subjects. The 
method used in this ease was Inter-Form Reliability. Out of the 40 
items in this Section two equivalent Fonns (Form I & Form II) were 
48 
constructed. Equivalence of the items in both the forms was judged on 
the basis of similarity of content and the direction of subjects'response 
on similar items i.e. the group as a whole agreeing (or disagreeing) witll 
both the items considered equal in content. 
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Table 5. Showing Placing of Iteu of the Original Section B into two 
Equivalent Forms I & II, on the Basis of the Direction of 
I-I Response twward Agreement or Disagreement. 
Item No. in Original Item No. Disagreeing Agreeing 
Form I & 
Fonv. II Form I Form II Form I Fonn II Fonn I Form II 
1. 01 24 08 11 87 73 
2. 02 16 19 10 70 53 
3. 03 06 13 14 71 77 
4. 04 21 27 18 55 61 
5. 05 10 16 08 78 87 
6. 07 08 28 25 51 54 
7. 09 12 12 07 71 87 
8. 11 19 10 13 80 btl 
9. 13 3tl 12 10 I 79 81 10. 14 17 12 13 68 76 
11. 15 31 12 15 I 80 77 I I 
12. 18 28 63 55 I 31 30 ! 13. 22 20 48 36 i 46 37 
14. 23 37 52 3tl I, 45 54 
15. 25 33 09 03 II 76 76 16. 26 32 14 15 I 72 63 
17. 27 29 08 10 76 77 
18. 30 34 59 66 24 12 
19. 35 39 se 51 28 30 
20. 36 40 20 18 47 76 
Inter-Form Reliability Co-efficients of Section B were: 
Disagreement ••••••• r-.95 
Agreement •••••••••• r•.85 
These co-efficients are also fairly high showing internal consistency 
in the response of I-I group on Religio-philosophical scale of the instru-
ment. 
Validity 
Val.idi ty of the Instrument was checked by comparing the performance 
of the A-A group against the performance of the I-I group on each section 
of the Instrument. 
Validity co-efficients between A-A & I-I groups were 
Section A 
Disagreement r .. .505 
Agreement ....... r= 
-509 
Section B 
Disagreement .... r"" .291 
Agreement ....... r = .128 
These co-efficients clearly bring out the fact that both the groups 
are very different from each other and that they are more different in 
their Religio-philosophica.l (Section B) outlook than in their attitudes 
toward certain Socio-democratic practices (Section A). 
Scoring 
There were six response categories in Sections A and B of the Instru-
ment. Subjects indicated one most desirable answer on every item in each 
Section by encircling one of the six responses. In cases where response 
was not indicated, those items were encircled in the uncertain column and 
in cases where a subject circled more than one response symbol on a certain 
item - the response that was most frequent~ circled on that item was 
taken as the final response. 
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In Sections A and B the responses in each column were added and 
their total noted at the end of each Section. There were not many 
responses in the last category viz., Uc which therefore was not taken 
into account separately in scoring. For the purpose of scoring, five 
response categories were treated as three, amalgamating DD and D into 
one (D), AA and A into one (A) and Uc and U into one (U). Finally it 
appeared as a three point scale running from A weighted as +1, through 
U weighted as 0, to D weighted as -1. Thus the total of columns AA and 
A were the plus responses and the total of columns DD and D were the 
minus responses. A subject's score on each section was A - D. To avoid 
the negative scores, a constant of 50 was added to each score. The 
final score of subject on Sections A and B of the Instrument was A- D + 50. 
Section C had 5 possible response categories and the subject was 
asked to place a check mark in the one that was most sui table. Since 
this was the section dealing with America's economic prosperity the 
response of more than two thirds of A-A group on every item was taken as 
correct response, and weighted as +1. On items where more than 2/3 of 
A-A group chose two response categories close together, either of these two 
responses were treated as right answer and weighted as +1. The response 
of standardization sample on Item nos. 6, 7, 9 and 21 was widely spread 
over three or more categories; therefore these items were omitted in 
scoring and further analyses. 
On, the basis of the performance of A-A group a stenciled key was 
made and the perfonnance of the I-1 and I-A groups on Section C was 
scored. Total score on this Section was the number of correct 
responses. 
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Most of the statistical analysis in this study - to be discussed 
in the next chapter - was done through computational laborator.y at the 
Boston Universit7 utilizing the I. B. M. 650 computer. Accordingly' the 
entire information for each subject in all three groups was numerically 
codified and punched into I. B. M. Cards. 
CHAPT.ER IV 
ANALYSIS OF DATA 
This study was conducted on three distinct groups of subjects to 
observe attitudinal change in a cross-cultural situation. The main group 
on which such changes were to be observed consisted of Indian graduate 
students in the U.S.A. Tbey constituted our experimental group. The 
other two groups viz., Indian graduate students in India and the American 
graduate students in America were subsidiary, though important, in this 
study since the changes in the Indian students in the u.s.A. were obserTed 
by comparing their performance on the research instrument against the per-
for..ance of Indian students in India on the one hand and American students 
in America on the other. The instrument, as explained in the last chapter, 
sought to elicit subjects• attitudes on several statements dealing with 
socio-democratic practices, religio-philosophical beliefs and material 
prosperity. 
In this chapter quantitative data obtained from the performance of 
three groups on an attitude scale will be brought out: 
a. to examine our hypotheses as raised earlier in this study 
b. to compare three groups against each other and on each 
section of the instrument and 
c. to discuss certain statements on which these groups shaw 
greater differences. 
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To .facilitate discussion, somea&breviations and titles as used in 
chapter ITI, are recapitulated here: 
Groups: 
1. A-A : Americans in AJneriea 
2• I-A : Indians in America 
3. I-I : Indians in India 
Sections of the Instrument: 
1. A : Socio-Democratic Practices 
2. B : Religio•Philosophieal Beliefs (Indian) 
3. c : Material Prosperity (American) 
The term "Foreign Students• in our hypothetical .frame-work refers te 
•Indian •tudents studying in America.• 
On the basis of our sampling it is assumed that the I-A sample orig-
inally comes from the same population !'rom which I-I sample was drawn 
i.e., the subjects of I-A group, prior to their coming to America, would 
have reacted to our Instrument in the same manner in which the subjects 
of I-I have reacted. Starting from this assumption, if we discover that 
the responses of I-A group are significant~ different from the responses 
of I-I group, we shall infer that I-A group bas gone through sene changes. 
It was n.ecessary- in the beginning to compare the performance of the 
three groups to see if they- are essential~ different from each other. 
It was supposed that the I-.A group would be different from the A-A group 
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and the I-I group, though likely to shift from I-I to A.-A. direction, would 
still maintain its separate identity since it may not completely conform 
to the A-A standard. To see that the three groups are distinct entities; 
that their performances on attitude scales are different from each other, 
we employed the s ta tis tical method of analysis of variance. The results 
are given on page 56. 
From table 6, on the next page, we find F values of 9 5 .17 on the 
Socio-demoaratie Scale, 138.94 on the Religio-philosophical Scale and 18.07 
on the Material-prosperity ScaJ.e. All the F values exceed .01 level of 
significance. These results permit a rejection of the null hypothesis 
of no difference and demonstrate that the three groups in this study are 
different from each other in their performance on each section of the 
Instrument. 
The differences among the three groups , taken together, as seen in 
table 6 were further checked by comparing the performances of I-I against 
A.-A, A-A. against I-A and I-I against I-A groups on each of the three 
sections of the Instrument. The results of these comparisons are given 
in tables 7, 8 and 9 respectively. 
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Table 6. Analysis of Variance Table Showing Differences among the 
I-I, I-A and A-A Groups on Sections A, B and C of the Instru-
ment. 
Sections of Souree of Sums of Mean 
Instl"WWle nt Variance dt Square Square F p 
Sect. A Among-
Means •••••• 2 2 26646.9 13323.5 
Socio-
Democratic Within-
Practices Conditions. 284 39155.0, 140.0 
Total ••• 286 664o2.8 95.17 .01 
Sect. B. Among-
Means •••••• 2 26731.7 13365.9 
Religio-
Philoso- Within-
phi cal Conditions. 284 27321.2 96.2 
Total ••• 286 54052.9 138.94 .01 
Sect. C Among-
Means •••••• 2 307.2 153.6 
Material-
Prosperity Within-
Ci»nditions. 284 2ti2rJ.l 8.5 
Total ••• 286 2727.3 18.07 .o1 
Table 7 on the ~page shows the differences between I-I and A-A groups. 
Table 7. Analysis of Variance Table Showing llifferences Between I-I 
and A-A Groups on Sections A, B & G of the Instrument • 
Sections of Source of Sums of Mean 
Instrument Variance df Square Square F 
Sect. A Between-
Means ••• ••• 1 26645.7 266516.7 
Socio-
Democratic Within-
Practices Conditions. 191 25932.5 135.8 
Total ••• 192 5357ts.2 196.21 
Sect. B Between-
Means •••••• 1 21294.0 21294.0 
Re1igio-
Phi1ose- Within 
phi cal Conditions. 191 18828.8 98.6 
Total ••• 192 40122.8 215.96 
Sect. G Between-
Means •••••• 1 307.1 307.1 
Material-
Prosperity Within-
Gondi tions. 191 18828.8 98.6 
Total ••• 192 40122.8 215.96 
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p 
.o1 
.01 
.o1 
In table 7 ' , the F values on socio-democratio scale J religio-philoso-
phical scale and material-pros-perity scale, all exce~d .01 level of confi-
dence. The F test refutes the null hypothesis and supports the view that I-I 
and A-A groups were drawn from different papulations 'With regard to their 
performance on our attitude scales. 
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Table 8. Analysis of Variance Table Showing .IJj_fferences Between A-A. and 
I-A Groups on Sections A, B & C of the Instrument. 
Sections of Source of Sums of Mean 
Instrument Variance df Square Square F p 
Sect. A Between-
Means•••••• 1 6883.4 6ts~3.~ 
Socio-
Democratic Within-
Practices D_gndi tions. 187 245.56.6 131.3 
Total ••• 188 31440.0 .52.42 .01 
Sect. B Between-
Means 1 18792.4 18792.4 
Religio-
'Philoso- Within 
phi cal Conditions. 187 16.55.5.6 88 • .5 
Total ••• 1t$8 353LB.o 212.34 .o1 
Sect. C Between-
Means •••••• 1 76 • .5 76 • .5 
Material-
Prosperity- Within-
Conditions. 187 1781.9 9 • .5 
Total ••• 188 18.58.4 8.05 .01 
In table 8 also, the F values in the comparison of A-A and I-A groups, on 
all three scales of the Instrument are sufficiently great to permit a rejection 
of the null hypothesis at .01 level of significance. The results lead to the 
inference that the differences in A-A and I-A groups are not due to chance facto 
Table 9. Anal;rsis of' Varaince Table Showing Differences Between the 
I-I and the I -A Groups on Sections A, B & C of the Instru-
ment. 
Sections of Source of' Sums of Mean 
Instrument Variance df Square Square F 
Sect. A Between-
Means •••••• 1 6271.3 6271.3 
Soeio-
Democratic Within-
Practices Conditions. 190 29022.7 152.8 
Total ••• 191 35294.7 41.04 
Sect. B ;i'Detween-
Means l 54.6 54.6 
Religio-
Philoso- Within 
p.hical Conditionaa 190 19258.0 101.4 
Total••• 191 19312.6 .54 
Sect. C Between-
Means •••• •• 1 76.5 75.1 
Material-
Prosperity Within-
Conditions. 190 1612.8 8.5 
Total ••• 191 1687.9 8.84 
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.ol 
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The comparison in table 9 on the previous page brings out inter-
eating results. The F values of 41.04 on the Socio-democratic Scale and 
8.84 on the Material-prosperit.y Scale exceed the limits of the .01 level 
of confidence and refute the null hypothesis of no difference. In other 
words the I-I and I-A groups show some real difference in their attitudes. 
On Section B, the F value in the mean performance of these groups turns 
out to be .54 which is insufficient to be statistically significant at 
.05 level of confidence. The results imply that the apparent difference 
between the two groups m.q be due to chance factors. The null hypothesis 
of no difference in the mean performance of the I-I and I-A groups on the 
Religio-.philosophical Scale cannot be rejected on the basis of F ratio. 
The results support our third experimental hypothesis viz., "The process 
of differentiation does not effect foreign students' attitudes and beliefs 
in the religio-philosophical basis of their home-culture." This will be jJ 
discussed later in this chapter. 
These results clearly bring out the fact that the three groups are 
different from each other. In view of our first hypothesis, viz., foreign 
students' attitudes and beliefs about certain aspects of the host societ,y 
go through a process of differenti.ation, the deviation of the I-A group 
from the I-I gt>oup on Sections A and C becomes our main concern. Although 
the I-A group is originally coming from the same population as the I-I 
group, the I-A subjects have shown themselves to be significantly 
.!/See PP• 79-83. 
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different fran the subjects of the I•I group on sections A and c. This 
difference is attributed to a change occuring in the I-A group as a re-
sult of their sojllrn in the host-society. Our first hypothesis, there-
fore, is supported by these results. This change is also depicted 
graphically in the following figures 1 - 4. 
Figure I. Frequency poqgons of three distributions of I•I, I-A and A-A 
groups• performance on section A of the instrument. 
Frequency 
36 I 
;o 
24 
18 
I•I 
12 
A-A 
6 I-A 
0 10 20 ;o 40 60 70 80 Scores 
Assuming that I~ group originalq comes from the same population 
as I-I group, these curves show a shift in I-A from , r ... .r· to . '· A-A i.e., 
the Indian students in America tend to be more like American students on 
Socio-democratic practices Scale. 
Figure II. Cumulative frequency- po]Jrgons representing scores or 
nearly 100 subjects each in I•I, I "''Il and A-A group's on 
section A or the instruaent. 
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Figure III. Frequen07 polygons or three distribution or the I•I 1 
I-A and the A-.A. groupe t performance on section C or the 
instrument 
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Starting frca the same assum.ption as in figures I and II, the trend 
in these curves corresponds to the trend in those figures viz. 1 that II'J6.. 
ian students in America tend to shift away from Indian students in India 
and became more like American students on Material-prosperity Scale. 
Figure IV. Cumulative Frequency pe:Q"gons representing scores of 
near]1' 100 subjects each in the I-I, I-A and the A-A 
groups on section C of the instrument. 
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Since the I-A. group was the experimental group in this study, 
most of our quantitative analysis centers around this group. Using the 
11 
data from the Biographical Section of the Instrument the responses of 
subjects were analyzed under the following rubrics to determine the 
association, if any, between them and the attitude change. 
1. Age 
2. Field of Specialization 
3· Religion 
4· Desire to at~ in the U. s. A. 
5· Length of s~ in the U. s. A. 
6. Universities (in India) 
The first rubric by which the data were classified was age. 
The question in this analysis was; do the differences in age of the 
subjects in the I-A and the A-A groups contribute to the differences 
in their performance on the Instrument. The I-A and the A-A groups 
accordingly, were subdivided into two age categories viz., 
a. Twenty-five years or below, and 
b. Twenty-six years and above. 
The subjects of the I-I group could not be adequately clas-
sified into these age categories; hence they were excluded from 
this analysis. 
(a) There were 38 subjects in the A-A group and 34 subjects in the 
I-A group who were 25 yea:rs or below in age. By the method of analysis 
of variance their performance on all three sections of the Instrument 
was examined. Results are given in Table 10. 
i/see Appendix A II. 
Table 10. Analysis of Variance Table Showing Difference in the A-A 
and I-A subjects, 2.5 years and below on Sections A, B 
and C of the Instrument • 
Sections of Source of Sums of !tf..ean 
Instrmnent Variance df Square Square F 
Sect. A Between-
Means •• •••• 1 4443.9 4443.9 
Socio-
Democratic Within-
Practices Conditions. 70 8817.4 126.0 
Total ••• 71 13261.3 3.5.27 
Sect. B !&tween-
Means •••••• 1 111$8.4 lll.58.4 
Religo-
Philoso- Within-
phiaal Conditions. 70 451B.6 64.9 
Total ••• 71 15702.0 171.93 
Sect. C Between-
Means •••••• 1 63.2 63.2 
Material-
Prosperi. ty Witld.n-
Condition. 70 488.8 7.0 9.03 
Total ••• 71 $22.0 9.03 
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.o1 
.o1 
.o1 
.01 
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The F Talues on all three sections in Table 10 are significant 
at the 1% level of confidence. This shows that the subjects of the 
I-A group who are 25 years or below in age, perform differently on 
the Instrument than the subjects on the A-A group in similar age rank. 
(b) In the second age category i.e. 26 years or above 1 there were 
57 subjects in the A•A group and 56 subject in the I-A grcup. The 
performance of these two groups was also examined by the same 
method of anal;ysis of variance. Results are given in Table No. 
u. 
Table 11. Analysis of Variance Table Showing Difference in the A-A 
and the I-A subjects, 26 years and a~ove on Sections A, 
B and C of the Instrument. 
Sections of Source of Sums of Mea.?l 
Instrument Variance df Square Square F 
Sect. A Between-
Means •••••• 1 2849.7 2849.7 
Socio-
Democratic Within-
Practices Conditions. :w. 14935.1 134.6 
Total ••• 112 17787.8 21.17 
(concluded on next page) 
p 
.o 1 
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Table 11. (concluded) 
Sections of Source of Sums of Mean 
Instl"llmant Variance df Square Square F p 
Sect. B Between-
Means •••••• 1 8088.9 8088.9 
Religio-
Philoso- Within-
phi cal Condition. lll 11049.1 99.5 
Total ••• 112 19138.0 81.30 .o1 
Sect. C Between-
Means •••••• 1 31.0 31.0 
Material 
Prosperity Within-
Condition •• lll 1250.8 ll.3 
Total ••• 112 1281.8 2.74 
In Table 11 the perfonnance of the A-A and the I-A groups on 
Socio-democratic and Religio-pbilosophical Scales bring out F values 
of 21.17 and 81.30 respectively which are significant at .01 level 
of confidence. This rejects themll hypothesis of no difference be-
tween these groups and leads to the inference that the I-A and the 
A-A groups exhibit some real difference in their attitudes on 
Sections A and B .lllut the F value of 2. 74 on Materia.l-profJperity Scale 
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is non-significant at .05 level and therefore does not permit rejec-
tion of the null hypothesis. The differences between the A-A and the 
I-A groups in this age category appear to be due to chance factors. 
This implies that the I-A subjects at the age of 26 or above on Sec-
tion C perform more like the A-A subjects. Looking in Table 7, we 
find that the I-I group showed significant differences from the A-A 
group on this same Section. In view of our basic assumption that the 
I-A group originates from the same population as the I-I group - the 
I-A's close approximation to the A-A on Material-prosperit.y Scale, 
leads to the inference that the attitudes of Indian students in Amer-
ica who are above 25 years of age, go through some significant changes. 
2. Field of Specialization 
The second rubric by ~ich the data was classified was the field 
of specialization. The question in this analysis was; how does the 
training and specialization of the I-A group, in social sciences on 
the one hand and in the pbysic~l sciences on the other, contribute to 
the changes in their attitudes? Accordingly there were two sub-
divisions in this category, viz. , 
a. Social Sciences, and 
b. Physical Sciences. 
(a) There were 72 subjects in the A-A group and 21 subjects in the 
I-A. group specializing in some field of Social Sciences. The 
results showing their performance on the Instrument are given in 
table 12. 
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Table 12. Analysis of Variance Table, Showing Differences of the I-A 
and A-A Subjects, Specializing in Social Sciences, 6n.'Sections 
A, B and C of the Instrument. 
Sections or Source or Sums of Mean 
Instrt~~~ent Variance df Square Square F p 
Sect. A Betweea-
Means •••••• 1 1987.2 1987.2 
Socio-
Damocratic Within-
Practices Conditions. 91 12315.1 135.3 
Total ••• 92 14302.3 14.69 .01 
Sect. B Between-
Means •••••• 1 5476.3 5476.3 
Re1igio-
Philoso- Within-
plQteal Conditions • 91 9302.9 102.2 
Total ••• 92 14779.2 53.58 .o1 
Sect. C Between-
Means •••••• 1 57.8 57.8 
Material 
Prosperity Within-
Conditions. 91 949.8 10.4 
Total. •• 92 1007.6 5.56 >.01 
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The F values in Sections A and B are significant at .01 level 
of confidence, rejecting the hypothesis of no difference and leading 
to the inference that the I-A and A-A groups, specializing in social 
sciences are different from each other in their attitudes on the 
Socio-democratic and Religio-philosophical Scales. But the F value 
of 5.56 on Section C in this comparison falls between .01 and .05 
level of confidence. The null hypothesis of no difference on Section 
C m~ not be rejected. 
(b) In the field of Physical Sciences there were 23 subjects in the 
A-A group and 69 subjects in the I-A group. The results of their 
performance on the Instrument are given in table 13. 
Table 13. Analysis of Variance Table Showing Differences of the I-A 
and A-A Subjects, Specializing in Physical Sciences on 
Sections A, B and C of the Instrument. 
Sections of Source of Sums of Mean 
Instrument Variance df Square Square F 
Sect. A Between-
Means •••••• 1 2383.1 2383.1 
Socio-
Democratic Within-
Practices Conditions. 90 11721.5 130.2 
Total ••• 91 14104.6 18.30 
(concluded on next page) 
p 
.01 
72 
Table 13. (concluded) 
Sections of Source of Sums of Mean 
In~trument Variance df Square Sauare F p 
Section B Between-
Means 1 8772.3 8772.3 
Religio-
Philoso- Within-
phi cal Conditions. 90 6871.6 76.4 
Total ••• 91 15643.9 114.82 .01 
Sect. C Between-
Means 1 34.1 34.1 
Material 
Prosperity Within-
Conditions. 90 788.0 8.8 
Total ••• 91 822.1 3.88 >.05 
In table 13, the F .values on Sections A and B are significant 
at .01 level - refUting the null hypothesis, but the F aalue on 
Section C is non-significant, though it tends to approach .05 
level of significance. The null hypothesis of no difference on 
Section C can not be refUted. These results, like Table 12, indicate 
that the I-A and A-A groups specializing in physical sciences are 
ver,y similar to each other in their attitudes on Material-prosperity 
Scale. 
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The similarity of pattern in Tables 12 and 13 suggests that no 
difference in relationship can be associated with the division in 
major fields of study. 
3· Religion · 
The third rubric by which the data were classified was 
religion. It was assUI!Ied that Indian Christians, having 
been exposed to western culture and social practices 
through western Christian missionaries in India and through 
other social contacts, might make Indian Christian students 
in America more susceptible to change in their attitudes on 
different scales of our Instrument. The question in this 
analysis was; do the Christians in the I-A group change in 
their attitudes as against the C~ristians in the I-I group. 
Accordingly Indian Christians were selected from the I-I and 
I-A groups. They were 1 and 9 respectively. This number was 
too small to make any valid analysis of their performance; 
yet the comparison was made and the results are cited in 
Table 14 on the aext page. 
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Table 14. Analysis of Variance Table Showing Difference of Christian 
Subjects in the I-A and the I-I Groups on Sections A1 B 
and C of the Instrument. 
Sections of Source of Sums of Mean 
Instrument Variance df Square Square F p 
Sect. A Between-
Means •••••• 1 401.3 401.3 
Socio-
Democratic Within-
Practices Conditions. 14 2779.7 198.6 
Total ••• 1.5 3181.0 2.02 
' 
Sect. B Between-
Means •••••• 1 63 • .5 63 • .5 
Religdle-
Philoso- Within-
phi cal Conditions. 14 146.5.9 104.7 
Total ••• 1.5 1.529.4 .61 
Sect. C Betweea-
Means •••••• 1 7.8 7.8 
Material 
Prosperity Within-
Conditions• 14 l(3.1 3.1 
Total ••• 15 50.9 2.52 
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The F values in all three scales viz., A, B and C are very low 
and non-significant. These results do not permit rejection of the 
null tvPothesis and indicate that Indian Christians in the I-I and 
the I-A groups are almost identical. In other words Indian Christians' 
sojourn in the host culture (where Christianity is predominant) does 
not change their attitudes on Socio-Democratic and other scales of 
the Instrument. This interpretation is of course inconclusive, since 
the N of two groups was too small to make such a generalization. But 
this perhaps, indicates the direction, which is opposed to our as-
sumption and this could fruitfully guide the course of some future 
study of this kind. 
4. Desire to Stay in the u. s. A. 
The fourth rubric by which the data were classified was on 
the basis of the I-A subjects• desire to stay in the United States 
of America in spite of retaining their native citizenship. The 
~estion was; do the subjects who chose to stay in the u. s. A. 
show a~ greater attitudinal change than the subjects who decided 
not to prolong their stay in this country. There were 36 subjects 
in this group who expressed their desire to stay in the u. s. A. in 
the affinnative and 53 who responded in the negative. The results 
are summarized in table 15. 
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Table 15. Analysis of Variance Table Showing the Differences of the 
I-A Group on the Basis of Their Positive or Negative Desire 
to Stay in the u. s. A., on Section A, B and C of the Instrument. 
Sections of Source of Sums of Mean 
Instrument Variance df Square Square F p 
Sect. A Between-
Means •••••• 1 151.1 151.1 
Socio-
Democratic Within-
Practices Conditions. 87 13113.7 1.50. 7 
Total ••• 88 13264.8 1.00 
Sect. B Between-
Means •••••• 1 1.6 1.6 
Re1igio-
Philoso- Within-
phi cal Condition. ll 8195.4 94.2 
Total ••• 88 8197.0 .02 
Sect. C Between-
Means •••••• 1 4.8 4.8 
Material 
Prosperity Within-
Conditions. 87 935.6 10.8 
Total ••• 88 940.4 .44 
77 
In Table lS, none of the F values approach .05 level of 
significance which indicates that the null hypothesis of no dif-
ference between the two subgroups of I-A, can not be rejected. The 
desire to stay in the U. S. A. is apparently not associated with 
any observable attitudinal change among the I-A grcmp. 
5. Length of St& in the u. s. A. 
In view of our hypothesis No. 21 i. e. the differentiations in 
foreign students' attitudes and beliefs about certain aspects of the 
host society is a function of their length of stay in that society; 
the data concerning the I-A group was classified according to vary-
iDg length of stay in the United States. The purpose of this 
analysis was to test this experimental hypothesis. The I-A group 
"' was therefore, divided into four iJ subgroups as seen in Table 16. 
Table 16. Showing the Number of Subjects Divided Into Four Classes 
According to Their Length of Stay in the u. S. A. 
Class Number of Subjects Duration of Stay in u. s. A. 
1. 23 6 months or less 
2. 24 7 to lS months 
3. 22 16 to 35 months 
4. 18 36 months and over 
The resu.lts of the performance of these four sub-groups are 
summarized in Table 17. 
Table 17. Analysis of Variance Table Showing the Difference .Among 
Four Sub-groups of the I-A Group on the Basis of fheir 
Duration of Stay in the U. S. A • on Sections A, B and 
C of the Instrument. 
' 
Sections of Source of Sums of Mean 
Instrument Variance df Square Square F 
Sect. A Betweea-
Means •••••• 3 785.0 261.7 
Socio-
Democratic Within-
Practices Conditions. 83 12367.1 149.0 
Total ••• 86 13152.1 1.76 
Sect. B Between-
Means•••••• 3 411.7 137.2 
Religio-
Philoso- Within-
phica.1 Conditions. 83 7569.2 91.2 
Total ••• 86 6980.9 1.50 
Sect. C Between-
Means •• •••• 3 34.2 n.4 
Material 
Prosperity Within-
Conditions. 83 905.4 10.9 
Total ••• 86 939.4 1.05 
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The F values in Sections A, B and C are much below .05 levet of 
significance and therefore, not significant. These results do not 
refute the null hypothesis of no ~difference. The evidence leads to 
the inference that the length of stay of Indian students is not a 
conclusive factor in their attitudinal changes on Socio-democratic, 
Religio-philosophical and Material-prosperity scales of our Instru-
ment. These results do riot support our second experimental hypothesis. 
6. Universities in India 
The sixth rubric by which the data were classified was the 
universities in India from where the I-I sample was drawn. 
The question in this analysis was; do the students from dif-
ferent Indian universities show any pignificant differences 
in their attitudes toward Indian religio-philosophical be-
liefs. This question was pertinently raised in view of India• s 
apparant multiplicity of cultures. The I-I group, accordingly, 
was subdivided into seven sub-groups on the basis of seven 
Indian universities representing different geographical areas 
and academic standards. The results of the; comparisons of 
seven sub-groups on Section B are summarized in Table 18. 
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Table 18. Analysis of Variance Table Showing the Difference Among 7 
Sub-groups of the I-I Group on Section B of the Instrument. 
Sections of Source of Sums of Mean 
Instrument Variance df Sauare Square F 
Sect. B Among-
Means •••• •• 6 bl2.9 102.2 
Religio-
Philoso- Within-
phi cal Gondi tions • 91 10152.7 111.6 
Total ••• 97 10765.6 .92 
The F value in Table 18 is too low to be significant a.t 
.oS level of confidence. This provides evidence in supnort 
of null hypothesis. On the basis of these results we can 
conclude that the seven sub-groups of the I-I group are 
essentially homogeneous in their attitudes on the religio-
philosophical scale of the Instrument. Indirectly this 
result commends on the items in section B which success-
fully captured the "latent response Universe" concern-
ing India's religio-philosophical beliefs. The performance 
of all three groups on this section of the Instrument is 
pictured in figures V and VI on next two pages. 
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Figure v. Frequency polygou of three distribution of the I•I, 
I-A and the .A-A groupat perfomance .,n section B of 
the instrument. 
0 
20 30 40 so 6o 70 80 90 
Scores 
-I•I 
-A-A 
_I-A 
'l'hese curves show that Indian students in America remain like 
Indian students in India on section B of the instrument. .AJnerican 
students show distinct difference froa both I-I & I-A groups on 
this section. 
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Figure VI. Cumulative frequency polygons representing scores of 
nearly 100 subjects each in I-I, I-A and A-A groups; on 
section B of the instrument. 
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Thus, on Section B, taken as a whole, the separate enti~ of the 
I-A group almost disappears. Indian students' sojourn in the host-
socie~ does not bring about any changes in their native beliefs on 
religio-philosophical issues. These results support our third 
hypothesis, viz., the process of differentiation does not affect 
foreign students' attitudes and beliefs in the religio-philosophical 
basis of their home-culture. 
Detailed Anabzsis of Groups Performance on Sections A and B 
I. Section A 
On certain statements concerning social practices, the I-A 
group moves away from the I-I group and approaches the A-A group. 
The I-A does not show statistically significant differences from the 
A-A on the following five items in this Section which is indicative 
of no difference between the two groups. 
13. When two friends of opposite sex part it is appropriate to kiss 
good-bye. 
27. A child should not resent or protest against his parents because 
their wishes should be respected. 
30. Pupils can be boring at times. 
31. For the sake of peace in society it is better to restrict certain 
residential sections for different racial or religious groups. 
32. Children should not expect talking privileges when adults wish 
to speak. 
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On the same items lae 1~ group shows significant differences 
from the I-I group. This is apparent .from Table l~. 
Table l~. Showing Significant Differences Between the I-A and the 
I-I Groups on Certain Items in Section A. 
2 
Item No. X Value Significant at 
13 6.93 
27 6.06 
30 6.83 
31 10.95 
32 10.42 
Df • 21 P at .o5 • 5.991 
P at .01 • 9.210 
.o5 
.o5 
.o5 
.01 
.01 
In view of our basic assumption that the I-A group originally 
comes from the same population as the I-I group, this difference can be 
explained as due to I-A's sojourn in the U. S. A. 
Altbgether on thirty-two statements of Section A, the I-A and the 
I-I groups manifested statistically significant differences some of 
which are given on the next page. 
5. A street sweeper is not to be treated l~th equality in higher 
social circles. 
8. A girl should be devoted to one boy only and win him as her 
life partner. 
11. Ballroom dancing as a social institution is not desirable 
since it leads to excitement and a demline in morals. 
15. It is disgracefUl for the son or a religious preacher to 
take up the vocation of a meatcutter. 
19. A child must learn that "teacher knows best". 
24. Women should excercise their creative talents in mald.ng 
the homes better rather than competing with men in 
professions. 
26. The child who misbehaves should be made to feel guilty 
and ashamed or himself. 
29. The parents should ultimately decide on the matrimonial 
partners of their children, although they may consult 
them. 
34. Children have no business asking questions about seJt. 
36. Aggressive children are the greatest problems. 
3:8. Children must be told exactly what to do and how to 
do it. 
39. Dating as an institution in the United States of America 
may be considered as an opportunity only to discover a 
suitable partner for maiTiage. 
45. Divorce should be easily obtainable when differences or 
conflicts in a family become great. 
The statistical findings on these statements are given 
in table !00. 
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Table ~ Showing significant differences between the I•A and the I-I 
groups on certain items in section A. 
Item No. 
s 
8 
11 
15 
19 
24 
26 
29 
34 
36 
38 
39 
4.5 
I Values 
l8.oo 
a.os 
19.03 
24.20 
22.84 
6.ss 
1.5.63 
7.63 
20.74 
]3.68 
3S.23 
16.8S 
10.89 
Dt • 2 
P at .oS • .5.991 
P at .01 • 9.210 
Significant at 
.o1 
.os 
.o1 
.o1 
.o1 
.os 
.o1 
.os 
.o1 
.o1 
.o1 
.o1 
.o1 
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Table 20 clearly brings out the change in I-A's attitude fre~~athat of 
I•I's on certain social and inter personal problems of everyday living. 
The I-A's thinking on class or caste discriminations as expressed 
in the statements dealing with social equality of a street sweeper (5) 
and the son of a religious preacher taking up the vocation of a meat-
cutter ( 15), has significantly changed. To them the street sweeper is 
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no more the lowest member of society; no more an untouchable - and the 
vocation of a meat-cutter is not menial any more. In men-women relation-
ship, they learn to take a stand of equality as the statements expres-
sing, a girl's devotion to one boy (8); women not competing with men (24), 
and obtainability of divorce, bring out. The I-A's also change with 
regard to certain social practices like dating and dancing in the host 
society which helps to break the barriers of their native culture which 
cultivates in them a sense of division and a respectful distance between 
opposite sexes. 
Although the I-A 1 s movement from I-I to A-A in certain social 
situations is obvious, it appears that on the whole the I-A group finds 
itself being pulled from two opposite groups, viz., the I-I on the one 
hand where they originate; and the A-A on the other hand where they are 
sojourning in the present. They do not conform with either of the two. 
This trend is depicted in figures I & II and also in tables 21 & 22. 
Table ~.];. Showing N of Subjects in A-A, ]-A and I-I Groups Agreeing on 
Certain Items in Section A. 
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N of Subjects Agreeing 
ITEMS 
2. Drinking alcoholic beverages is an evil; the 
sooner it is undone the better far society ••••• 
5. 
11. 
15. 
16. 
24. 
29. 
39. 
)+2. 
1:5. 
A street sweeper is not to be treated with 
equality in higher social circles •••••••••••••• 
Ballroom dancing as a social institution is 
not desirable since it leads to excitement and 
a decline in morals •••••••••••••••••••••••••••• 
II 
\l It is disgraceful for the sone of a reli~ious 
preacher to take up the vocation of a meat- ~ 
cutter••••••••••••••••••••••••••••••••••••••••• ~ I 
It is better for a person to be shy than to be 
"boy or girl crazy"•••••••••••••••••••••••••••• 
Women should excercise their creative talents 
in making their homes better rather than com-
jl 
.I 
H ~ j 
1! )! ,, 
~. 
:1 
peting with men in professions................. :! 
The parents should ultimately decide on the 
matrimonial partners of their children, 
. ~ 
!1 
•I 
., 
;J 
although they may consult them. • • • • • • • • • • • • • • • • 1 
Dating as an institution in the U.S.A. may be 
considered as an opportunity only to discover 
a suitable partner for marriage •••••••••••••••• 
il 
:; 
Sex is a drive like hunger or thirst; it sl1ould ' 
not be repressed ••••••••••••••••••••••••••••••• 
Divorce should be easily obtainable when dif-
ferences or conflicts in a f~~ily become great. 
A-A I-A I-I 
20 65 81 
19 12 39 
1 29 61 
1 10 41 
35 4L 54 
53 67 85 
2 3.5 56 
19 41 
2h 36 62 
lL. 66 
The details of subjects in three groups responding to each of these 
statements are given in table :a2. 
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Table 22. Showing Number of Subjects in A4, I-A. and I-I Groups 
Responding D, A or U on Certain Items in Section A. 
Number of Subjects 
Item D A. u 
No. A.-A I-A. I-I A-A. I-A I-I A-A I-A I-I 
2 73 26 15 20 65 81 2 3 2 
5 69 11 55 19 12 39 1 5 4 
11 93 48 28 1 29 61 1 17 9 
15 89 76 50 1 10 41 5 8 7 
16 38 22 22 35 44 54 22 28 22 
24 36 20 12 53 67 85 6 1 1 
29 93 52 37 2 35 56 0 1 5 
39 74 28 11 19 45 41 2 21 46 
42 68 52 26 24 36 62 3 6 10 
45 11 34 27 14 44 66 4 16 5 
The A.-A group on all these statements except 16 and 24, i.e., 
16. It is better for a person to be sey than to be nboy or 
girl crazy." 
24. Women should exercise their creative talents in making 
their homes better rather than competing with men in 
professions. 
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j}rn this table, D, A. and U represent the response categories, vis., Dis-
agree, Agree and Uncertain respectively. The N in each group being 
nearly equivalent, percentages of their responses were not computed. 
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tend to disagree. On Item 16 they are almost evenly distributed and on 
Item 24, contrary to the general trend, most of them actually agree. 
The I-I group on all these statements, with the exception of 5, 15 
and 39 i.e., 
5. A street sweeper is not to be treated with equality in 
higher social circles. 
15. It is disgraceful for the son of a religious preacher to 
take up the vocation of a meatcutter. 
39. Dating as an institution in the U.S.A. may be considered 
as an opportunity only to discover a suitable partner for 
marriage. 
tend to agree. On statements 5 and 15, more of the I-I tend to disagree 
than agree, but on statement 39 majority of them are uncertain. This 
high uncertainty is probably due to the fact that the Indian students in 
India are not familiar with "dating" as it is in vogue in the U.S.A. 
The I-A group shows slight increment of uncertainty over I-I group, 
except in item 39. This group does not show any general trend toward agree-
ment or disagreement on these statements. They are selective. For example, 
on statements 5 and 15, they almost conform to A-A group by showing a strong 
tendency toward disagreement and on statement 29 and 42 i.e., 
29. The parents should ultimately decide on the matrimonial 
partners of their children, although they may consult them. 
42. Sex is a drive like hunger or thirst; it should not be 
repressed. 
contrary to I-I trend, they favour the A-A direction of disagreement, 
though not quite conforming with them. On statement 2 i.e., 
2. Drinking alcoholic beverages is an evil; the sooner it is 
undone the better for society. 
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contrar,y to A-A group, they tend to agree, almost approaching the I-I 
norm. In most of these statements the I-A group as a whole is divided 
between agreement and disagreement; on some statements inclining toward 
I-I group, on others, toward A-A group. For example, on item ~4 (i.e. , 
children have no business asking questions about sex), 1 subject from 
A-A, 8 from I ...A. and ~5 from I-I, expressed their agreement. On the other 
hand, on item 2 (i.e., drinking alcoholic beverages is an evil, the 
sooner it is undone the better for socie~), 20 subjects from A-A, 65 
from I-A and 81 from I-I expressed their agreement. Thus on the issue 
of sex education the I-A's almost conform with A-A's but on the question 
of drinking as a social evil, they stand close to I-I. 
II. Section B. 
Out of the fort.y statements in Section B the I-A group shows signif-
icant differences from I-I group only on the eight items, three of which 
were of political nature. These items are given below. 
1. Man is not a machine but a God in the making. The function of 
societ.y is to create conditions in which he can realize divine 
potentialities individually and collectively. 
2. By the practice of proper self-control (Yoga), we can make heaven 
on this earth. 
18. Religion is a ~th. It is contrary to scientific tradition. It 
should have no place in a progressive and rational society. 
21. Soul is possessed by human beings alone. Other living creatures 
do not possess soul. 
22. Contentment is not good. One should desire more and more. 
;6. The co-existence of 11Sputnik-Moonik" and ''Pioneer-Explorer" in the 
outer space will force the co-existence of differing ideologies on 
our earth. 
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37. Americans today are more world-minded people than any other nation 
in the world. 
40. All the nations big or small, prosperous or poor, should be willing 
to surrender their political soverignty to constitute a united 
nnemocratic World Governmentn. 
The statistical findines of these items appear in Table 23. 
Table t3. Showi...'1£: 3ignificant Differences Between I-A and I-I Groups 
on Certain Items in Section B. 
Item No. 2. X Values Significant at 
1 7.60 .05 
2 7.48 .o5 
18 6.62 .05 
21 10.59 .01 
22 9.66 .01 
36 7.98 .05 
37 9.48 .01 
40 10.51 .01 
Df = 2 
P at .05 = 5.991 
P at .01 = 9.210 
Table 23 shows that the I-A group differs from the I-I group in their 
beliefs concerning the ideal functions of society, importance of self-
control, ambitiousness and various aspects of international unity. Such 
changes in their attitudes, again, can be explained as due to their 
sojourn in the U.s.A. Here the I-A' s are exposed to the grand panorama of 
man's material achievements and when the.y compare these achievements 
against the living conditions in India, they begin to feel that the 
function of societ.y is not as much to create conditions in which man can 
realize his divine potentialities, as it is to provide man with a decent 
and comfortable living. On the view that the practice of self-control can 
turn this earth into heaven, the I-A's exhibit change. Living in the host 
societ.y the.y seem to prefer self-assertion as against self-control, 
perhaps realizing that if societ.y has to provide happy living conditions 
to its individuals, these individuals must be active, qynamic, self-
expressive and out going; they must be ambitious and aspire for higher 
standards of living. 
On statements 36 and 37 the I-A group being more exposed to 
American political ideas does not appear to believe that the coexistence 
between differing ideologies can be forced. And again on item 40, they 
differ from the I-I group in being more doubtful about the formation of 
a United World Government since some national governments may not be quite 
willing or honest in surrendering their national sovereignties. This is 
indicative of the I-A's developing a realistic and pragmatic approach. 
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In the rest of the thirty-two items in Section B, the differences 
between the I-A and the I-I groups were not statistically significant. 
These results indicate that the I-A group, in spite of its sojourn in the 
U.s .A.. keeps its close conform.i ty with the I-I group. This conformity is 
11 
also depicted in figures V and VI. 
Contrary to the above trend, the I-A group showed significant 
differences from the A-A group on all except the following five state-
menta in this section. 
11. We should make non-violence as much a law of our nature as 
violence is the law of the brute. 
12. Cleanliness, external and internal (Schaucha); contentment 
(Santosh); austerity (Tapas); study (Swadhyeya) and surrender 
to God (Ishwara.pra.nidhana) must form a part of our daily routine. 
17. Human life is characterized by two kinds of desires viz., Preya 
(aiming at pleasures) and Shreya (aiming at the good of the soul). 
We should cultivate the latter. 
20. America is destined to justif.y Western Civilization to the East. 
32. Christ on the cross would command the reverence of all thinking 
men, even when many may differ from Christianity as a religion. 
The differences between the I-A groups on all the rest of the state-
menta in Section B are almost entirely significant at .01 level, excepting 
three items, i.e., 9, 14 and 22 where the differences are at .05 level of 
confidence. This drastic difference between the two groups is also 
11 
apparent in figures V and VI. 
Thus the I-A' s close conformity with the I-I group and its drastic 
iJsee pp. 81-82. 
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differences from the A•A group en Beligio-philosophical Scale do not 
change. These results, as stated before, vindicate our third hypothesis. 
It is interesting to note differences among the three groups on 
some of the statements in section B, dealing with non-violence, eminence 
of the u.s.A., inter~arriages, power - politics, co-existence, neutrality 
and internationalism. 
Table2.4. Showing the subjects in the A-A, I-A and I-I groups agreeing on 
certain items in section B. 
ITEMS 
~N of Subjects Agreeing 
\.A-A I-A I-I 
15. It is primitive to kill animals for 
purpose of food•••••••••••••••••••••••••••• 6 36 46 
20. America is destined to justify western 
civilization to the east •••••••••••••••••••• 2 28 37 
31. Inte~arriages {inter-racial, inter-religious 
and inter-national) should be encouraged •••• 20 72 77 
35. It is not wrong to believe that the only 
way to avoid war is to maintain superiority 
over Russia••••••••••••••••••••••••••••••••• 55 27 28 
36. The co-existance of " Sputnik - Moonik •· 
and " Pioneer - Explorer • in the outer 
space will force the co-existence of 
differing ideologies on our earth ••••••••••• 24 28 47 
37. Americans today are more world minded 
people than any other nation in the world ••• 29 38 54 
38. Neutrality or non~alignment in military 
spheres, by certain nations is a positive 
step towards making peace in the world •••••• 30 74 81 
(concluded on next page) 
96 
Table 2~. (concluded) 
ITEMS 
'\. N of subjects Agree1.ng 
"" A-A I-A I-I 
39. The establishment of American militar.y 
bases around Russia and China is just-
ified since it has stopped further 
expansion of Communism ••••••••••••••••••••• 52 22 30 
40. All the nations, big or small, prosperous 
or poor, should be willing to surrender 
their political sovereignty to constitute 
a united "Democratic World Government • •••• 29 55 76 
The details of response of subjects in three groups on each of the 
statements <in: 'fable/Z1. ar.El. given in Table 2$. 
Table 25. Showing number of subjects in A-A, I-A & I-I groups respond-
ing D, A or U on certain items in section B. 
' Num~r of~ S~ects 
Item D A u 
No. A•A I-A .1-I A-A ].""!!. I•.I A-A I-A 1-l. 
.. . .. 
15. 86 46 48 6 36 46 3 12 k 
- ·-
20. 45 30 36 21 28 37 28 36 25 
-· 
... 
31. 63 10 15 20 72 77 12 12 6 
35. 31 46 58 55 27 28 9 19 12 
--
36. 52 33 20 24 28 47 19 33 31 
... 
31· 49 37 38 29 38 54 17 19 6 
38. 47 9 10 30 74 81 18 11 7 
39. 29 43 51 52 22 30 14 29 17 
.. 
40. so 24 18 29 55 76 16 15 4 
The general trend of the A-A group on these statements with the 
exception of statements 35 and 39, i.e., 
35· It is not wrong to believe that the only way to avoid 
war is to maintain power superiorit.y over Russia. 
39. The establishment of American military bases around 
Russia and China is justified since it has stopped 
further expansion of Communism. 
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is toward disagreement, although quite a few subjects of this gTOup also 
expressed agTeement. The general trend of the I-I group on these state-
menta with the exception of 35 and 39 is in the direction of agreement. 
The I-A group is divided between agreement and disagreement with the 
exception of statements 31, 38 and 40, i.e., 
31. Inter-marriages (inter-racial, inter-religious or inter-
national) should be encouraged. 
38. Neutrality or non-alignment in military spheres by certain 
nations is a. positive step towards making peace in the 
world. 
40. All nations big or small, prosperous or poor, should be 
willing to surrender their political sovereignty to con-
stitute a united "Democratic World Government." 
where they showed a positive trend toward agTeement. The I-A group also 
showed comparative~ more uncertainty on all these statements than the 
I-I group. On statements 15, 20, 31, "S7 and "S9 the I-A's uncertainty is 
maximum among the three groups. 
98 
Recapitulation 
On the basis of the data obtained from the three groups involved in 
our study, comparisons were made, and tabulations, graphs and statistical 
treatments of data were presented in this chapter. The results were 
stated in logical sequence at the end of each process of data analysis. 
It was shown that the three groups, viz., A-A, I-A and I-I are dif-
ferent from each other in their attitudes as expressed on the research 
instrument. The I-A and the I-I were almost identical in their attitudes 
on the Religio-philosophical Scale, but the I-A was changed from the I-I 
on the Socio-democratic and Material-prosperity Scales. This change in 
the I-A 1 s attitudes was due to their sojourn in the host society. 
Age, we discovered, was one of the contributing factors in the real-
istic understanding of the material prosperity of the host society. The 
field of specialization, religion, desire to at~, and the length of st~ 
in the U.S.A. were found not to be the general factors in attitudinal 
changes in the I-A group. 
The I-A group on the Socio-democratic Scale was in the middle of the 
road. They moved aw~ from the I-I to the A-A but did not quite identifY 
themselves with the A-A's. On the Material-prosperity Scale they showed 
cle~ indications of new learning with regard to actual accomplishments 
of the host society. The results of this investigation and their inter-
pretations are summarized in Chapter V. 
CHAPTER V 
S~~y AND CONCLUSIONS 
Background of the Study 
A very large number of foreign students from 135 nations, are 
studying in various U.S. universities. Nearly two thirds of these stu-
dents come from various countries of the East. India constitutes the 
third largest single foreign student community in the United States. The 
fact that the Indian students come from a traditional background which is 
so very different from the traditions of the countries within European 
orbit which in many ways are closer to the life-ways of U.S. society, 
provides an opportunity for research in the area of culture contact, 
cross-cultural education and attitude change. The farther removed a stu-
dent group is from western traditions, the sharper and more extensive 
will be the contrasts and therefore the obstacles in appreciating and 
learning the host country's value-system. 
In this investigation we have attempted to observe the changes in 
Indian students' attitudes with regard to socio-democratic practices, 
material-prosperity of the host society and the religio-philosophical 
beliefs of their homeland as a result of their sojourning in the host 
socie'tzy". The main questions which guided our study were: 
(1) Do these students change in their attitudes toward certain life-
patterns of the host society. 
(2) Is such a change in their attitudes, in proportion to their 
respective lengths of stay in the host society, and 
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(3) Do they change in their attitudes toward certain religio-
philosophical beliefs prevalent in India. 
The Plan of the Study 
Three distinct groups of nearly one hundred subjects each were 
involved in this study. They were: 
1. Indian control group, composed of Indian graduate students in 
various universities in India, symbolized as I-I group. 
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2. American control gTOup, composed of American graduate students 
drawn from different universities in Hassachusetts and Rhode 
Island, symbolized as A-A group and, 
3· Indian experimental group, composed of Indian graduate students 
studying in various universities in the U.S.A., symbolized as 
I-A group. 
The two control groups, viz., the I-I and the A-A were the two stan-
dards or the criteria against which the performance of the I-A group was 
compared to examine attitude changes. 
A research instrument was developed which had three important sections~ 
i.e., A, ~ and C. Section A contained statements concerning socio-
democratic practices, Section ~ concerning religio-philosophical beliefs 
and Section C dealt with the material-prosperity of the host society. 
The first two sections were framed after the Likert model on a six point 
scale which for practical purposes in weighting and scoring was reduced 
to a three point scale. The third section was formed by multiple choice 
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items. The reliabilit,y of Sections A and C was established on the A-A 
group and the reliabilit,y of Section B on the I-I group. The validity of 
the Instrument was checked by looking how well it discriminates the three 
groups involved in our study. 
This Instrument was sent to one source in India from where it was 
distributed to seven universities representing different geographical and 
subcultural areas. Thus the I-I group was a fairly randomized sample of 
Indian graduate student population in India. The same Instrument was 
given by the author to a few class instructors in different universities 
in :Hassachusetts and Rhode Island, who distributed them to American 
graduate students, collected, and returned them to the author. The I-A 
group was approached by all possible ways, i.e., contacting the subjects 
personally where possible, sending the Instrument individually by mail 
and reaching them through their respective Foreign Student Advisors. 
Finally the responses of each subject in every group were weighted 
numerically, their individual total score on Socio-democratic, Religio-
philosophical and Material-prosperity Scales were computed separately, 
and all the relevant information was codified and punched on I.B.M. cards. 
Most of the statistical treatment of the data of this study was done on 
the I.B.M. 650 computer in the Computational Laboratory at Boston University. 
Limitations of the Stu<:zy 
This study was limited in scope by its design. Since our samples 
were large and widely scattered into two continents, the questionnaire 
method was adopted as a practical necessity. This, in spite of its 
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refinements, has its obvious short-comings in exploring the ~amics of 
the subjects which can be sensitively picked up by interview method. Our 
basic data was provided by the individuals in the three groups and the 
conclusions drawn should be considered as approximations rather than gen-
eralizations concerning attitude change in a cross-cultural situation. 
On the basis of this stuQy, we cannot legitimately make any inferences 
pertaining to foreign students in general, since our samples were selec-
tive, although these conclusions may apply to the students coming from 
different countries of the East. 
This research project did not originate from any immediate pragmatic 
basis, although its findings could be very suggestive in evaluating some 
pxactical programs concerning foreign student exchange. 
Conclusions 
It is not intended here to provide any all-embracing theoretical 
scheme on the basis of the results of present investigation. This should 
engage the attention of some future theoretician who might penetrate into 
the results of various studies of this kind and attempt some generaliza-
tions to explain the phenomenon of change in cross-cultural context. Our 
goal has been a modest one. We have been dealing with Indian graduate 
students who come and live in a tremendously different cultural environ-
ment to learn and acquire new knowledge, skills and techniques, so that 
they might better themselves and the societ,y into which they return. 
These sojourning students• attitudes with regard to certain value-systems 
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and patterns of living - go through a process of differentiation. Some 
of these attitudinal changes, as discovered by our stu~ are summarized 
below: 
Main Findings 
1. The attitudes of Indian students in America change to such an 
extent that they become a distinguishable group from the general 
population of Indian students in India. 
2. The age of these students, i.e., above 25 years, seems to con-
tribute to a realistic understanding of the comforts and conven-
iences available to average members of the host society. 
3· Their stay in the host society, no matter how long, does not 
show any significant changes in their native religio-philosophical 
beliefs. 
4· The amount of attitudinal change in Indian students does not 
appear to be in direct proportion to their length of stay in the 
United States. 
Supplementary Findings 
i. The changes in the sojourning students are more pronounced with 
regard to the material prosperity of the United States. 
ii. They show a shift from the attitudes of Indian students in India 
with regard to democratic principles when applied to certain 
interpersonal and social situations. 
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iii. These sojourning students, as against their peers in India, give 
more importance to sex-education. 
iv. They exhibit distinct changes in their attitudes toward class or 
caste distinctions. 
v. The Indian students in America seem to change from an attitu.de 
of contentment to that of ambitiousness. They become more self-
assertive, pragmatic and realistic in their approach. 
vi. These students as compared to their peers in Indian universities 
show a decline in pure idealistic approach toward internation-
alism and international issues although they still remain more 
idealistic than their American colleagues. 
One broad generalization emerging from this study is that Indians in 
America, though impressed by certain facets of American culture and 
changed in their attitudes toward them- do not want to import the entire 
fabric of the hosts' life-ways into their homeland. They are selective 
in accepting certain aspects of the host culture. This makes them a dis-
1 tinct community of individuals who neither remain like Indians in India 
nor get completely transformed to conform to Americans. They prefer to 
stand on the Indian base and yet conceive a fabric of life that borrows 
liberally from American value-system. 
Implications of the stuccy-
The above findings lead to the implication that the foreign students 
find themselves in a state of mental conflict during their sojourn in the 
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host socie~. They are unconsciously possessed by certain notions and 
beliefs of their native land which do not fit in with the life in the 
host society. The host culture makes certain demands, some minimum con-
formity, if they had to move along with the host in their academic and 
professional fields. This involves problems of adjustment. They must 
learn the host-ways. This, they do; but not in all the ways. There are 
certain practices and patterns in the host culture which they find are 
quite opposed to some of their own fundamental beliefs. It is here that 
they face the conflicts and fail to adjust. It forces upon them a diffi-
cult choice of either maintaining their home pattern and therefore re-
treating from the host society where the,y do want to live or giving up 
the native pattern to adopt the host-w~s and live with ease and harmony 
in the host society. Those individuals who cannot make the choice, suffer 
the inescapable psychological conflict. I1any of our foreign scholars do 
face such a conflict. The deeper and the more extensive the contrast 
between the home and the host, the greater would be the hazards in learn-
ing the host's life-ways. 
The presence of foreign students in the U.S.A. provides the most 
valuable opportunity for international understanding. What generally is 
not done through expensive and elaborate diplomatic channels is usually 
done by the visit of foreign students to this countr.y, viz., the under-
standing of America's intentions in the world affairs. The new visitors 
also bring close to American students and American homes, the real, 
living world beyond the U.S. frontiers. 
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The cross-cultural interaction starts a process of cultural dif-
fusion or culture-change; thus the foreign students on their return to 
their native lands may be considered as the carriers of the host culture. 
But for the same reason they may also be understood and accepted as the 
bearers of a culture which might in some remote w~ influence the host 
environment. 
"Americanization11 of foreign students might create some new problems 
on return to their native lands. Howsoever large number they might con-
stitute in American universities, they form an insignificant fragment of 
the population to which they return. The closer they might get to Amer-
ican norms, the farther removed they would be from their own social expec-
tations. This might create some new problems of transference and re-
learning. 
Suggestions for Further Research 
The scientific discoveries and technological advancements are bring-
ing the world closer together dSf by ~. But the peoples of different 
parts of the world are lagging far behind in understanding and accepting 
each other because of their different ways of living. This necessitates 
urgent and extensive researches in inter-cultural field so that their 
results might guide the efforts of international agencies like UNESCO or 
other national agencies in helping the people of the world to appreciate 
each other. 
The results of several fragmentary studies suggest great need for an 
elaborate research project which might attempt to investigate the phenom-
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enon of change in selected groups of subjects in the following stages: 
(i) Pre-departure, i.e., before they leave their home country. 
(ii) On-arrival, i.e., immediately on their arrival in the host 
country. 
(iii) During sojourn, i.e., at different periods of their st~ in the 
host country. 
(iv) Before leaving the host country. 
(v) After return to their home country. 
The research design should include the use of some projective tech-
niques to tap the unconscious motivation which is so vital in understand-
ing the psychological process of attitude change. Such a research might 
provide information which m~ be susceptible to wider generalization and 
more explanatory theory. 
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APPDDIX .A. 
The Reaearch Instrument 
And 
The AccCIIlpan;ying Letter 
APPENDIX A I 
Expalnatory Letter 
Dear Friend' 
Boston University, 
Boston, MafSs• 
Sprin&, 19~. 
According to latest statistics ne~ly 571000 students 
trom different parts of the world are_ studying in the U.S .A • ~hey 
'all bring with them their own socio-cultural heritage wnich m8y 
differ frc;~m American culture. With JPUI' cooperation ana with the~ 
aid of this ~strument we He.. attempting to inq~ire _into the...:~)'n8Jilio.a 
of i¢.er-oul,tural relations. -The neoeaai.ty for -IUOh a study can \ - . . . hardly be ov_e~emphasiaed. May.)'OU kindly be prompt in responding 
to t.hia undep.&ldng~ 
We are .seeking your personal opinions and beliefs on 
certain patterns of.th1Dking_as expressed in the fDllowing pages. 
You might wish at places, that stateMnta were"" ~orded sollftbat 
differently. Pleaae~fQrgiva us tor suah arbitrariness on our part 
and react to thea •• they are .. presented. here. You,_ or. course, have,; 
full liberty to clif'"fer or a~ee wit11 them. Thia is preo.isely what-
we are looking forward to viz. the honeet expression of fOUP own 
agreement or disag~eement witb these ?iwa (not what others mig'!lt . 
think about. tnem). You will find "the time spent .he~e;; both interea.ting 
and ohalleng~~ . · 
This research being_ a scientific inv.eat.igation, no 
names will beLrev.ealed, 'l'he data of "tbla st.udy wUL oe t11e_bas1s 
of_ my Doctorate .dissertation at.Boston Uni?.eraity .• Your. :naiii8~Will 
remain_ str ic.tLy conf'14ent;1a 1. · 
A self addressed .. stamped en?elope ia •losed.. herewith 
for your conv.en1anoe in ma111ug_ back '\his instrument. 
Please.accept my thanks tor your anticipated oo~ribut.ion 
to this study. 
Very sincerely youra, 
~~ 
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BIOGRAPHICAL INPOMATION 
~lease_use ihk ant write in OAPTrALS 
'l. Wa.m.e, { las"t) •••.•.••.•••.••.•••• (lnlddle) ••••••• ,. ••••.•••••• (first) ................ ..-....... , 
2. Present mailing address ••.•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••. 
'· Age,(years) ••.•••••••• .Kale •••••• qr Female •••••••• ll.ace of birth.{Stat.e) •••••••••••. 
4. S:ducat.ional background 
Oollege or University State Degrees Obtained 
&, •••••••••••••••••• ~ ••••••••••••• ···················~ ······ ~ .................... . 
b, ................................... . .. ...................... . • ••••••••••••••••••••••••• 
c, •••••••••••••••••••••••••••••••• . ..... , ................. . • ••••••••••••••••••••••••• 
d, •••••••••••••••••••••••••••••••• • ••••••••••••••••••• • ••••••••••••••••••••••••• (ncn( working tor) 
e, •••••••••••••••••••••••••••••••• 
···············-···· 
............................ ~ 
5. Your present field of specialization ••••••••••••••• -••••••••••••••••••••••••••••••••• , 
6. Your f'ather 1 s prot.eas16n ••••••••••••••••••••••••••••• Anual inoo••• .................. , 
7. Please encircle_ one of' the following ;JIBin relig!ons tD which your parellh belong .and 
put. _a check mark (¥) aga.inst your own affiliation or write •NOm:•. if ~ do not feeJ 
strongly about relig~on. 
a,HINDUISM ( ) 
d, CHRISTIANITY ( ) 
b,JUDAISM ( ) 
e,ISUM ( ) 
8. What languages other than English do you speak'l 
c, BUDDHISM ( 
t ,Any Otner ( ~ ••...•..•............. 
a, •••••••••••••••••• b, •••••••••••••••••• o, .................... a ••••••••••••••••••••. 
9. Wha't. European countries have you v1stte4, if' any'l 
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
10. Ia this your firs't. v1.e1t to t.he U. 8. A. f Yea ••••••• lfo •••••••••• 
If yea, please .give the leng!.h of your stay in a Months........... Weeks .•••••• , 
11. Would you llke to stay in the U .8 .A. keeping )'OW' na't!ve olt"lzenah1p ff posalblef 
Yea ••••••• Wo ••••••• ~ive Reasons •••••••••••••••••••••••••••••••••••••••••••••••••••• 
••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
..••...•...•.......... , .....•••.•..•.•.•..•..•........................•.............. 
12. Would you like to aoqutre U. S. cll."lzenahip and settle... down bereT Yea •••••• Bo •••••• 
Give Reaaona •••••••••• ~·· ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
•....•................•.......•..•.••.•........••••..••........•••......•............ 
1,. What was your motivation in coming to tbe U. 8. A~T ••••••••••••••••••••••••••.••••... 
••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
i4. Name the states "you have v1s1ted 1n the 0. S. A ...................................... . 
15. Your permanent mailing addrel's in India, i:t you 11ke'l•••••••••••••••••••••••••••••••• (1) 
AA. •••• Aaree Abeolutely 
Uo •••• Uaoonaer ... 
DD •••• D!.eagee Dra-&1oall.7 
d1saareeaent w1 tl'l the 
• ae explainei below 1 
•. -.. ..... •.r•a~ to •o•e extent 
.-.,.-.yDCJOI'1ia1n 
•4P~IJINI&Ir•• to Hlae extent. 
Ploaee 1Dd1 ate ~ up.a.~~~ PJ~••••-•U .IJ.lr ~'~;au1rol1n& one ~ t.he a,.Uola 
&1Yea after •• IY:triYcCfJII&tlll be. oou14erftd •• a whole, 
.n in pane. (U' JGU about a .tateaent then, 
aiMI \he alo• .J'OU. ehou:ld.. -~~~~.-
SAJIPLia 
b a bee eoeiet.7 ttta.e a-._lcl 11ft 'be a..r ;U1M'IW!l.la~IDta DDDUAAA 
beuuae fd their racial .,ri&ill • 
I J.• bdter tol' a peraon to b .,_ 
'l._._.. ehould ezVcd.H atMlbrl'tT o•er .- ... ..-
!hue ia 110 aeue in e1"t1Dc clowa aDd .-~,M!!'!ar 
,. kil.oW ~ b• 0\11' op~. 
A ohllcl aut. l•ra ~ ~Ohel- Jtaow• 
PI' .. • abOuld aot. W.alldHCI '\0 ol'i~lolee 
!oo aaob AODMD .. pn ca la -~ olaa• 
We ahoulcl 11ft t.olente people who an cl 
111 •uerecl. 
other pup1le. 
b.iper _•_ocd.al 
DD D U A AA 
DDDUAAA 
DDDUAAAI 
I 
DDDUAAA ,· 
DDDUAAA 
'I DD D 0 A AA !, 
DDDUA11 
her lite-partner. DD D U 1 AA , 
DDDUAAA I 
DD D u A"* I 
DDDUAAA ~ 
DDDUAAA 
Jdae aoocl•bye. DD D 0 A AA 
DDDUAAA 
DDDOAAA 
DDDUA11 
DDDUAAA 
with a peraon DD D U A AA 
DDDUAAA 
DDDUAAA 
DDDUAAA 
DDDUAA& 
Cbil .... aboul4 not be allowed to an Oil 
laa .UU1cl awol•• t!a•lzt orNtlY~ 'tale 
·~!MQ:.-re deairee. DD D U A AA 
"ther thaD ooapetizl& wlth .an in prot • ._!AUII""· 
1\aplle ahoul DOt reepeot teaoben ., •-. ._..,_ 
(I) 
the . hoM• better DD D U A AA 
DDDUAAA 
117 
AA •••• Agree Abeolutel7 
Uo •••• UnaonoerDBd 
A •••• Agree to eoae ext.ent 
u •••• Unoe"~ 
DD •••• Dieagree Dra-'i lly D •••• Disa~ \o ea.. e~en~ 
26. The child who miebehaY.d ehoiit4 be macle to teal guilty aD4 aebMa.4 
ot hiJUelt. 
27. A obtld ahould D01. rnem or protieet ap.s;ut. hie paren~ b.-UN 
their wiahee ehould be r.e,mat.ed. 
28. Ohildrcm ehoulcl not be 1~ ~~1~ 
29. 1'he pareate ehould ultia1oelJ de on tlle matrillonial partDUe 
ot their chiltb'en, altho~~ •7 oouult thla. 
,0. Pupile oan be boring at ttaee. 
,1. For the eake ot peace 1n eooiftJ' it ie bet'Mr to reetriot oenaln 
reeiclendial aeott.one tor ea\ r oial or rel~oue I'~• 
,2. Obildren should DOt expect tla prt.vt.le_.e vben adult• wt.aH 6 
epeak. . 
''· A tether who inaine tbat hia aciD ~ 4 follow 1n the tatber 1e 
proteeaion ie rigbt. 
,4. Children have no bueineae aakiDg bill about eex. 
''· .Marriage ie juat a partner!lhip ot two tor aut•l enjo~ ot ute. 
56. Aggreaeive children are the &l'ea't8et. lfl'ObleJU. 
'7. The nature ot women ia different, t.hiJ ehould not try to clo ever,thiDC 
that men do. _ 
,8. Ohildren a.aet be told exactly what t.o 
,9. Dating aa an institution in t.be U -a.-,. be oonaldered •• 
~ity only to diecover a bl p r ~or ...-riag., 
4o. A teacher should never leave the claee too ite awn--~· 
41. Olaeerooa rules and regulatioua 1111et be ~iderecl illviol:ab • 
42. ~- ie a drive like hunger or 't.hil'et; 1~ hCR&ld DOt be re,pre••M 4, . It ie ditficult to understand why aou O)Aluen ••-' t.o c-. W 
eohool eo early in the mo before ,.DiD& t~e. 
44. One ehould not be oonoemed it t; ia neouea17 to br•~ \tie poo.l 
made to children. 
45. Divorca should be easily obta 
tn a family become great. 
lt6. Children are not mature enoup ._, their own aeoist.one. 
47. Spare the rocl and JOU epoll the •· 
48. A child who bitee hie nails ailele to tiit elliuied. 
49. Ohilven b7 nature are impulelYe; tthq ~ be t..._et.d. 
~. ~ a 4hild wante to apeak or to leav, • .. t duriJI& t.lie olaee 
period, he should alwaye pt ... per111aetoa. boa hie \eaoher. 
DD J) UIA 
DJ) J) UIA 
DD D u!A 
DD D U·· 
1m n1u
1
a 
!PP!NDIJ: .I IV 
Religio;.Philosophioal Scale 
Section B. 
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AA •••• Agree Absolutely 
Uc •••• Unconcerned 
.A •••• Agree to some extent 
u •••• Uncertain 
DD •••• Disagree DraaticaUy D •••• Disagree to some extent 
ran is not a machine but a· god in '\he makiq~ ·!he twi.~ion of society 
is to create condi·Uons in which :he can realise div.lne;:.potent.ialitles 
bidi vidually and oolleotive ly. 
7 the practice of .pl'oper eelf"-cont.rol {Yoga}, we can make heaven on 
this earth. · ' 
lan c-an attain perfection it he. caa only •ster three element• of hie 
· na't.ure viz. awa.JPeiless Ol' cogni't.ion (Juu), deei~e or affection 
{Ichcha), rmd activity. or conation {biJa). .: 
rouvioleDC.e in thoughts, words au deeds 111118'\ also be extended to the 
animal kingdom. . 
1oday we need ou .aad only ou religion tha'\ does not talk abotJ\ God, 
but cultiVates in men the selfless love arad deyotion to all men , 
everywhere. 
'hz'ee individual restraints viz. freedom from iil-will against all 
beings {Ahimsa), truthtulneee (Satya). alld.~•liba.oy ~ sexual purity 
(SPabamchariya) would help establish a bnie• ao:Oial order. · · 
:t one does not meet the cosequ«tncee of hie ao'\1=• iD this life, he 
will do so in sou other ..:~life, for he doee uot. die completely and 
he ie sure to b.e born again &mlea.a he has attaiD8'CI Mokaha i.e. the 
liberation from the cycle of lite and death. · · 
he SWIIIlUDl Bonum or t.he ultimate ai.,,of human eudeaYor 1a MOksha. 
be four f'undament.al ~tives of hu.mlaii' liv~ viz. d:•l needs ·(Art.ha), 
d.esirea- {Karma), ethical or veligioua seeking (marma) and spiritual 
d•at.iny (Jiokaha) as concie'Ntcl·by the ancients,_ should in togatherne.ee, 
govern our everyday conduct. 
r. should be glad to welcome and serve even an unaquainted stranger 
v-isiting us without. a prior not-ioe. 
e ehould make nonviole.nce ae much a ·law ot our 11Btue as violeace 
1e the law of the bPU't.e. · · · · · · 
le•nlineea, ext.ernal and iiRernal {Shaucha); contentment {8antoah); 
aunerity (Tapas); study ($-wac:lh~,a) a~ ·surr.eacler to God. (Iahwara-
Pranidhana) mue't. form part ot our dailyzoutiAe. 
he baaio background ot Iadian culture is no~ 0\het'"..alforldlineaa (Maya); 
they have . equally ~sought intense ·joy in lite and aature, a pleasure 
in the act of living. . · 
\ 11 remmo.iation and selt-saorlfice that. help us move .t.rom the lower 
and the finite to the i~inite existence• · 
\ is primitive to kill a-n1male for pt.u'poaea of hUmail food. 
y the praotio.e of aelt-diaoipline-"f{Yoga) oae caa discover .that maa is 
the oent.R ot a circle whose oiroWIIfr••• ~ellowhere i.e~ hia 
. 4illl8naions are infinite in enent. 
LIJUnlite is oharaoteriaecl by ~wo kiDde of •••J.rea "'fP • ha,a (aiming 
at plea aurae) and Sbrep {aimiq a~ th•· good. ot t.lle soul). We should 
cultivate the latt.er. · 
llig~on is a myth. It. ia contrary '\o soiezrt.itio tradition. I~ ehololld 
haft no ·place in a progressive and rat.l.oul .Ociety. 
(4) 
DD D U A AA Uc 
DD D UjA AA Uc 
DD D U~A AA !Uc 
I 
I I 
DD D U I A AA ! .. Uc I , 
DD D Ui A AA l Uc · 
I i ; 
DD D U~A AA iluc 
I I i . 
J)D Dl U\A AA j Uc 
I ! II 
i I 
DD D Ul A AA 
1
uc 
DD D U!A AA Uc 
i I 
I I i I I I 
DD D~U~A AA !Uc 
DD Dl U A AA ~ Uc 
DD D oj A AA ~ Uc 
I '• 
DD D uj A AA I Uc 
DD D U A AA ~Uc 
DD·D U A AA IIUc 
·I 
DD D U A AA ~Uc 
DD D U A AA IUc 
DD D U A AA Uc 
11~ 
AA •••• Agree Absolutely 
Uc •••• Unconcerned 
A •••• Agree- to some. extent 
U. • •• Uncertain 
DD •••• Disagree Drastically D ...... Disag-ree to some extent 
19. Possesaia.a ot arms implies an ~lament of fear if not cowardice. But 
true nonYiolencs is an impossibilit.y without the posaeeaioa of 
unadultrated fearlessness·. 
20. America is destined to justify Weat.ern i)i't'ilizat.ion 'to t.be· .lad. 
21. Soul is possessed by human ~singe alone. ot.her living oreaturee do .,to· 
possess 11oul. · 
22. Oontentment is not good. One should desire 1110rs and more. 
~}. Lif"e should not be taken too seriously. LiYing without tun is. a 
useless existence. 
24. Man .has inherited diYine nature. It is possible to7 hi111 t.o attain 
divinity 'in· h~n life. 
25. One really does not see God unlsea one sees Him ·tn others and •••• in 
t.he phenomenal world i.e. treee, rhere, lllOUittaine, stare, aniaa-la 
etc. around him. 
26. A Christian can attain union with God through Chrin1azdtJ, a Hbclu 
through Hinduilm and Mualipl 1.hrough Islam. Religious converaion 
for this purpose is absolutelr unaeoeeeary. 
27. Self·realization and God-realizat~on is the same t~ing. 
28. Hydrogen-War cannot resofye the contlict.e of OUI' t.imee... ~ all 
mankind follow Christianity aacl theb will be lantn& psaoe in 
the world. 
29. Bighen perfection is att.aluble,. bu\ oal.J at t,be coat of high-en 
selt-re•traint. 
~. Man by birth is a sinner. The only way to redeem hie sins ie to follow 
Christ, who shed his blood for the sine of men eYsrywhere. 
}1. Inter-marriages (inter-racial, in\er-rsligious or inter-natioD&l) 
should be encouraged. . . 
}2. Christ on the cross would command the ••verence of all thinking men, 
eYsn when many uy differ boa ~~htiani:\y as. a religion. 
}}. Not only men but also all things and creatures manifest \he one aDcl 
the same God, 
}4. Christianity ie t.he largest. and -i.he beet. religion beoeu•• it. h the 
expreeaion of God 1 e own worda. 
''· It is not wrong to believe that the only way to aYoid war ie to 
maintain power superiority OYer Rueeia. 
}6. The co-existence of •apu\nik-MOonik1 ead 1Pionee~- lxplorer• in the 
outer space will force the co-exietenoe ot differing idsologiea 
on our ea~h. , 
Americana today are more world-minded people than any other Q&\ion 
in the world. ·' 
Neutrali-ty or non-alignmell't. in Ddlitaey spherse by certain •tions 
is a positive etep towards making peaoe in ~he world. . 
The establishment ot America uliU:\a17. :Uaee around Russia aDd Ohiu 
1 e j uet ified sino e it has et.opped tut,her upenaio.n ot OoDIIIlUillAl .. 
All the nations big or small, proeperoua or poor, should be willing 
to surrender their political soYsrei'"'y to conetitute-a united 
•Democratic World GoYsrnmen•, · 
(5) 
DD D U A 
DD D U A 
DD D U .l 
DDDijA 
DD D U .k 
D.DDUA 
DD D U A 
DD D U A 
DD D U A 
DD U A 
DD D U A 
DD D U A 
DD D U A 
DD D U A 
DD D U A 
DDDUA 
DD D U A 
DDDUA· 
DD D U A 
DD D U A 
DD D U A 
DD D U A 
in. t.he u. 8. A. Select 
·md~~'\illg.:.~ur ohe::loe. O.t 
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f'O~tta 11 .. 8 armU&l ftta't.lR til» epe·~~ly; f.y 
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',·>' 
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IXAMPLE' . .. . ... . 
1 
Traits 
AllAPl'ABLE 
1 Aggressive 
2 Ambt,ioas 
' 
Authoritari-an 
4 Oalm 
5 Obeertu1 
6 O~tive 
7 Oontemplatne 
8 Oauragtoua· 
9 Democratic 
10 &goistio · 
. The trait. AllAPl'ABILITI is thought to \HI 4 ...... · ·· . ,.\N_, ·*""*' (,t) ia marked in eolwm 2; it is imag1M4 ~~- ·tumn·') ·ot 
·this trait. ill possessed· by an aver&pt ~ ... -_,_f ,. .._(M1-.a· 4) 
by an average lnclian. 
2 
' 
4 
!or- USA~ India~ 
,t 80 · ... .50 
•.. . . ..... ... -• "-' ~ . -'· 
. . . . •••• •••• 
•••• •••• •••• 
. . ... 
·-· .. •••• 
•••• 
····· 
.. ~-·. 
..... ..... . ... -. 
•••• ...... . ... 
• • • • •••• • •••• 
•••• •••• • ••• 
•••• •••• . .... 
.. 
l 
Traits 
26 P1eaaure•n"bJ'•+ 
27 Poised 
as hactioal. 
29 Progressive 
~ 1\lnc,utl 
i;.}~.;~;~: ...... ;,_~" "~ 
···"··· . ...... .. . ' ~ . 
. ,.~:~i.. . ·. ·.. ...... • . .. 
' ' . . ·-:·.- ~';' . . :~; ~-; ~ 
'1 Quiok-teape~ecl · •-•·•-• 
'. ~-;:: . . : ' . ' .. · .. 
~-·· • -~- _·Quiet-rJt~ .... ;; :·;/·•.:Lr••'}-~ 
'' Raeially prej•dtced •••• 
'4 Realiet.io · .., .~ .. ·:····~' . .... • 
'' Re ligioua •••• . ..... • 
11 lxtrilal:.lfatt1nmliet .. •••• . ..... ·-~··· .. .56 .Selt-ooaticlet 
'7 Se1t-•ontrelled 
,a· Selt-aaor:lt.tcial·· . 
12 · Ckepr:taua 1' Cheecty 
14 HappJ'~g.-lt.iclq 
15 Idea~l&Ue:· 
16 I.,Ul•ive 
17 lD~t.-.ma 
18 Luy 
19 · Looae-..i:ri-lilerala 
20 Mate:rialistie 
21 O.pen-~ded 
22 Opportunist.. 
2' Optimi1Jtio 
24 Origi.Dal 
25 P~asimiat.io 
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(7)·, 
'9Senn othwao:r 
4o, Senti!Hntal 
4i Simrere }12 .Shy.· : 
·· .4, Soeiable 
44 Subiliea,ive ,,~ , 
45 au,_rnt•iN• 
. ·lf6 Sup~·~-~ 
47~actM 
~ i'ol81'a~ 
-49 Truthtui 
-~- World-... cl 
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APFENDIX A VII 
Sentence Completion 
Section E 
PLEASE EXPRESS YOUR IDEAS BY OOMPLETING THE FOLLOWING' SENUNOES. 
122 
r-·ee Enterprise ••••• o ••• o •••••••••••••••• • •. • • •• • • • • •. • • • • • • • • • •. • • • • • ••••• • •• • ••••••••• 
~e •Position ·of Strength'•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
DBricans as a people ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
c.ve of' comfort •••••••••••••••••••••••.•••••••••••••••••••••••••••••••••••••••••••••• , ••• 
1e main difference between India &the U~.A ••••••••••••••••••••••••••••••••••••••••••• 
1e philosophy that Amertoens practice •••••••••••••••••••••••••••••••••••••••••••••••••• 
t·rue religion ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
11erican ·family 1 ite ••••••••••••••••••••••••••••.•••••••••••••••••••••••••••••••••••••••• 
) ·me, eduoation •••••••••••••••••••••• • ••••••••••••••••••••••••••••••••••••••••••••••••• 
•rki-ng as a di·stnfa aher ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••. • •• 
1 the fUture, Socialism •••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
•ce can be established only •••••••••• ···•••••••••••••••••••••••••••••••••••••••••••••••• 
1e present political structure in Russia~··•••••••••••••••••••••••••••••••••••••••••••, 
te world i a ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
le next World War •••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
~mm.unism ••••••••• • • • • • • • • • • • • • • • 0 •••••••••••••••••••••••••••••••••••••••••••••••••••••• 
, 
lt·ernatinal policy should be ·based on •••••••••••••••••••••••••••••••••••••••••••••••••• 
A 
1ssian & Chinese leaders ••••• o •••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
L America women •••••••••••••••••.•••••••••••••••••••••••••••••••• ~ ••••••••••••••••••••• 
-gr-eat p·eopla· ·are -"those •••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
. e most important thing in life ••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
today 1 s world the U.S.A, is trying to•••••••••••••••••••••••••••••••••••••••••••••••• 
. ottr · vountry, tra d·it ions •••.•••••••••.•••••••••••••••••••••••••••••••••••••••••••••••• 
eri·cans pride thems-elves on ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
e ideal woman ia one who •••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
(IF YOU MAY, PLEASE FEEL FREE TO WRITE BRIEFLY YOUR VIEWS 
ABOUT THE U.S .A. ON THE ~~~SIDE.) 
(8) 
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Letter For Repeat Performance 
31 Worcester St. 
Boston 18, Mass. 
April, 1959 
Dear Friend; 
I am grateful for your cooperation in this 
Cross-cultural study. 
The Methodological procedure employed in this research 
necessitates to ask certain people to respond again to the same 
instrument. Hence this request to you. 
Your earliest possible response will be high~ 
appreciated. 
Very sincere~ yours 
{Madan Gopal Seth) 
EdeD• Candidate, B. u. 
IDEN'l'll'YING DATA 
~ Name, (last) •••••••• (middle) ••••••••••••••••• (first) •••••••••••••••••••••• 
2. Mailing address••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
3. Present field of specialization••••••••••••••••••••••••••••••••••••••••••• 
4. Now studying at: 
College or University State For the Degree 
•••••••••••••••••••••••••••••••••• ••••••••••••• ••••••••••••••••••• 
A~ll B 
Letters to Foreign Student AdTisors in Various u.s. Universities 
and to tbe Registrars in Different Universities in India. 
APPENDIX BI 
Letter Inquiring F.S.A. for assistance 
Mre •••• •• ••••• , F.S.A. 
Universit7 of •• •••••••••• 
~·· ....... , ....•....• 
Dear Mr •••••• ; 
M.C.I. 
Bridgewater, Mass. 
August, 15, 1959 
On the advice of our foreign student adviser I am venturing 
to introduce myself as a foreign student who is engaged in a "Cross-
Culteral" research for Doctorate program. at Boston University. This 
project is conducted through an •Opinionnaire• on three distinct 
groups of graduate students, v121., (a) Indian students in India, 
(b) American students in the u.s.A. and (c) Indian students in the 
u.s.A. The groups (a) and (b) have already responded to the research 
instrlmlent f~ but the group (c) to some extent is still lagging 
behind. I am seeking the assistance of your good offices in connec-
tion with group (c). 
If you may kindly cooperate I would like you to distr:i.bute 
these "Opinionaires" to seven Indian graduate students in your 
University in the following categories: 
I. Three students living in the u.s.A. for more than 3 yrs. 
II. Two students living in the u.s.A. for less than 6 mos. 
::In. 'l'wo students living in the u.s .A. for any length of time. 
On hearing from you I will send ten copies which you may dis• 
tribute to some dependable students, collect back from them and 
return to me at your earliest convenience. 
Hoping that this re~st for your active participation in this 
vital field of research would receive your favorable response soon. 
Sincerely yours 
M.G. Seth, 
(Asst. Psychologist) 
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Letter to F.S.A. along with the Instruments 
M.C.I. 
Bridgewater, Mass. 
Sept. 21st, 1959 
Mr ••••••••••••••• 
Foreign Student Advisor 
University of ••••••••• 
........... , ........ . 
Dear Mr •••••• ; 
I am grateful for the cooperation assured in you letter of 
September 17th, 1959. 
Herewith I am enclosing ten copies of the 00pinionaire" which 
are to be distributed to Indian graduate students volunteering to 
respond to it. 
I wish and request you to collect the material back from the studett s 
and to send me in one bulk, this is to ensure against possible delay 
or negligence on the part of individual students. 
Allow me to impress the urgency of the situation. The whole 
complex project is being held up for the lack of few responses. 
Ver.y Sincerely yours 
Madan Gopal Seth 
(Asst. Psychologist) 
A.P1ENDII B m 
1st Reminder te F .s.A. 
Dr. ••••••• •• ••••• 
F.S.A. 
University of ••••••••• 
.•......... , ........• 
Dear Dr. •••••J 
M.C.I. 
Bridgewater, Mass. 
Oct. 9th, 1959. 
My letter of September 21st, 1959 remains unacknowleged 
to this date. Let me assume that the ten copies of the •Opinionnaire• 
which I enclosed along with the letter under reference did reach you 
in the last week of September. 
I will feel deeply obliged if you could personally 
impress upon the participating Indian students the urgency of their 
response to that instrument. 
Kindly write to me a word about its present disposition 
and return to me partiall1 if you happen to have any back so far. 
Sincerely yours, 
Madan Gopal Seth 
(Asst. Psychologist) 
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2nd Reminder ta F.s.A. 
The F.S.A. 
University of •••••••• •••••••••• 
•••••••••••••• 
... ....... , ......... . 
Dear Mr. •••••J 
M.C.I. 
Bridgewater, Mass. 
Nov. 5th, 1959 
The impelling urgenc,y of the situation foces 
me to write this note in succesion to my letter of September 
and a reminder of October 9th. My whole project is at a stand-still 
because of the shortage of a fn "Opinionnaires" from the 
Experimental Group of Indian students in the u.s.A. The other 
Normative groups viz., the indian students in various Univer-
sities in India and the American students from different Univer-
sities in this countr.y have alreaqy returned that instrument to 
me in more than required number. 
If they are not already maUed to me, allow me 
to request you once again for some more effort on your part to 
procure that material from students and return to me soon. I 
will be highly obligated if you could send me immediate~ as 
many copies as may be in your possession now and the remaining 
which you may be receiving, in another despatch. 
Kindly respond to this request soon. 
Sincerely yours, 
Madan Gopal Seth 
(Asst. Ps.ychologist) 
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Istter Inquiring Registrars of Indian 
UniYersities for Cooperation 
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31, Worcester St. 
Boston 18, Mass. 
u.s.A. 
The Registrar 
University of •••••••• 
........ , ..... 
Dear Sir; 
April 15th, 1959 
I am an ex-student of University of Delhi and on the advice 
of our Ministr,r of Education I am seeking.your cooperation in a research 
project in Inter-Cultural Dynamics. According to the procedures layed 
out, it is intended to giw an •Opinionnaire• to a cross-section of 
Indian graduate student population in various UniYersities in India. 
This instrument is to be given to a aall group of graduate students i.e. 
onlY those who bold Bachelor's degree and are new enrolled for higher 
degrees. This could be given by you to one instructor at your dis-
cretion who can distribute 15 or 20 copies to students in one or more 
classes, who can take it bane, respond to it and return to the instructor 
in the next class meeting; the instructor in turn will return them to 
you. 
I will be mailing this material to one central source in 
India from where, along with a self-addressed stamped envelope, this will 
be mailed to certain specified Universities; received back from them 
and returned to me in one lot. 
This of course, is to be administered in the beginning of 
the session commencing after sUlllller vacation, 1959 
Kindly' inform me as immediate~ as possible if it would 
be feasible for you to join with other thirteen Universities collab-
orating in thi study which will throw sane light on •Indo-.lmerican 
Culteral Understanding" and also 1 on the even more vi tal area of 
Inter-Culteral Understanding among our own people from far extremes 
of our land. 
This project is strictly personal, motivated only from 
wider human interests and foms of my D. Ed. program at Boston 
Universit,r, Boston, Mass. U.S.A. 
Requesting again for your earliest possible response, 
Ver,y sincerely yours, 
(Madan Gopal Seth) 
APPENDIX C 
Tables Showing Nuaber of 
Responses of Eaoh Group on 
Each Item of Sections A, 
B & C of tbe Instrument 
APPENDIX CI 
Tabla Ap 1. Showing I•I Responses on Each Item of Section A 
of the Instrument 
[TEM HO. D A u ITEM HO. D 
1 52 40 6 26 19 
2 15 81 2 27 37 
3 44 45 9 28 19 
4 73 23 2 29 37 
5 55 39 4 30 19 
6 58 35 s 31 59 
7 12 66 20 32 35 
8 14 76 8 33 84 
9 10 87 1 3lt. 57 
10 30 64 4 35 44 
11 28 61 9 36 29 
12 77 18 g 37 17 
13 lt-5 32 21 3$ 20 
14 16 61 21 l9 11 
15 50 u 7 40 51 
16 22 54 22 41 24 
17 33 63 2 42 26 
18 74 1b 8 lt-3 42 
19 25 71 2 44 56 
20 51 43 4 45 27 
21 23 70 5 46 14 22 33 61 4 47 52 23 27 70 1 48 36 24 12 85 1 49 53 25 77 16 5 so 11 
131 
A u 
79 0 
55 6. 
71 g 
56 5 
65 14 
28 11 
59 4 
12 2 
35 6 
46 g 
62 7 
so 1 
76 2 
4~ 46 
41 6 
70 4 
62 10 
30 26 
23 19 
66 5 
79 5 
43 3 
54 8 
40 5 
85 1 
APPENDIX CII 
Table A.p 2. Showing I-I Responses on Each Item of Section 
B of the Instrument. 
ITEM NO. D A u ITEM 10. D 
1 8 87 3 21 61 
2 19 70 9 22 52 
3 13 71 14- 23 12 
4 27 55 16 24 11 
5 16 78 4 25 9 
6 14 77 7 26 14 
7 28 51 19 27 8 
8 25 54 19 28 55 
9 12 71 19 29 10 
10 8 87 3· 30 59 
11 10 80 8 31 15 
12 7 87 4 32 15 
13 12 79 7 33 3 
14 12 68 18 34 66 
15 48 46· 4 35 58 
16 10 53 35 36 20 
17 13 76 9 37 38 
18 63 31 It 38 10 
19 13 68 17 39 51 
20 36 37 25 Ate 18 
132 
A u 
18 19 
45 ~ 
80 6 
73 14-
76 13 
72 12 
76 14 
30 13 
77 11 
24 13 
77 6: 
63 20 
76 19 
12 20 
28 12 
4-7 31 
54- 6 
81 7 
30 17 
76 It 
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Table Ap 3• Showing I-A Responses on Each Item of Section 
A of the Instrument 
ITEM NO. D A lJ ITEM NO. D A lJ 
1. 73 19 2 26. 42 51 l. 
2. 26 65 3· 27. 52 37 5 
3. 51 35 g 28. 31 55 8 
4. 70 16 8 29. 52 35 7 
5. 77 12 5 30. 26 45 23 
6. 58 23 13 31. 77 12 5 
7. 4-2 1.3 19 32. 37 41 1.6 
8. 24 55 15 33. 79 11 4, 
9. 13 77 4 34. 80 8 6 
10. 43: 42 9 35. 60 31 3 
11. 4,8 29 17 36. 43 35 1.6 
12. 73 17 4 37. 20 70 4 
~3. 37 21 36 38. 56 33:· 5 
14. IS 63 IJ 39. 28 45 21. 
15. 76 10 g 4-0. 47 35 1.2 
16. 22 44 28 41. 22 64 8 
17. 35 49 10 42. 52 36 6: 
18. 85 7 2 43. 36 21 37 
19. 51 36 6 44. 78 9 7 
20. 63 25 6: 45. 34 44 16 
21. 4-5 jO 19 
22. 43 45 6 4-6. 25 65 4 
23. . 23 59 12 47. 52 39 ). 
24. 20 67 7 4,8. 48 33 1.3 
25. 66 24 4 49. 75 13 6 
so. 17 70 7 
APPENDD: C IV 
Table Ap 4. Showing I-A Responses on Each Item of Section 
B of the Instrument. 
ITEM NO. D A u InMNO. D 
1. 5 76 13: 21. 54 
2. 21 52 21 22. lt-8 
3. 12 64 18 23. 21 
4. 3e: 48 14 2i. 14 
5. 24 65 5 25. 6 
6. 14 73 7 26. 13 
7. 23 1+7 24 27. 15 
8. 16 5~ 26 28. 49 
9. 6 67 21 29. 10 
10. 6 80 g· 30. 62 
11. 13 70 11 31. 10 
12. 3 84 7 3~ 17 
113. 6 76 12 33. 6 
14. s 67 19 34. 65 
15. 46 3o~ 12 35. 48 
16. 13 46 35 36. 33 
17. 13 64 17 37. 37 
18. 73 15 6 3~. ·~, 
19. 17 59 18 39. 43 
20. 30 28 26 qo. 24 
A u 
6 34 
35 11 
63 10 
58 22 
69 19 
71 10 
59 20 
22 23 
65 19 
15 ~7 
72 12 
59 18 
72 16 
9 20 
27 19 
28 33 
38 19 
74 11 
22 29. 
55 15 
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Table AP 5. Showing A-A Responses on Each Item of Section 
A of the Instrument. 
ITEM 10. D A. u ITEX NO. D A u 
1 73 19 3 26 51 39 
' 2 73 D 2 27 43 46 6 
3 77 16 2 28 47 43 5 
4 78 13 4 29 93 2 0 
s; f$ 19 7 30 27 56 12 
6 47 32 16~ 31 71 16 a 
7 35 4-6.· 12 32 4l 46 a 
8 82 10 3 33 95 0 0 
9 7 88 a 3lt 94 1 0 
10 55 33 7 35 82 9 4-
11 93· ~ 1 36 77 10 
' 12 47 42 6 37 25 63 7 
13 45 35 15 38 79 12 4-
14 48 38 9 39 74 19 2 
15 89 1 s 40 76 15 4-
16 38 35 22 41 59 33 
' 11 ll 81 3 42 68 24 ' 18 91 3 1. 43 62 11 22 19 46 4i s 4-4- 92 ) 0 20 61 2, 8 zg 77 14 4 21 38 4-3 ra 56 34 ' 22 57 30 47 53 39 3· 23 ~ 47 i: 48 87 i 4 24 53 49 86~ 1 
25 49 38 s 50 29 {() 6 
APP.ENDII C VI 
Table Ap 6. Showing A-A Responses on Each Item of Section 
B of the Instrument. 
ITEM NO. D A u ITEM NO. D 
1 50 30 15 21. 28 
2 57 17 21 22 65 
3 54 17 24 23 32 
4 ,;· 23 19 24 58 
5 73 19 ) 25 23 
6\ 50 32 13 26 37 
'fi lt9 22 24 27 50 
8 lt9 13 33 28 27 
9 20 51 24 29 4-0 
10 25 64- 6 30 36 
11 20 65 10 31 63 
12 7 76 12 32 17 
ll· 6 22 67 33 15 
14 20 lt7 28 3lt 42 
15 86 6 3 35 31 
16 41 10 44 36 52 
17 12 69 14 37 49 
18 89 5 1 38 47 
19 36: ltO 19 39 29 
20 45 22 28 40 50 
136 
A u 
4lt 23 
26 4 
57 6 
1;7 20 
56 16 
43 15 
21 24 
56 12 
ltO 15 
54 5 
20 12 
69 9 
60 20 
39 llt 
55 9 
2lt 19 
29 17 
30 18 
52 1lt 
29 16 
APPENDIX D 
Tables Showing the Scores of 
Each Subject on Sections A, 
B and C in I•I, I-A and A-A 
Groupe. 
APPENDJ.X DI 
Table Ap 7. Showing the Scores of A-A subjects on Sections 
A., B and C of the InstrlDlent. 
Subject Sectiou Subject Sections 
No. A B c No. A B 
101 39 57 11 121 26 ~' 
102 28 54 17 122 26 51 
103 19 u 15 123 30 47 
104 16 57 l3 124 20 41 
105 40 48 16 125 26 35 
106 19 51 11 126 22 53 
107 23 44 15 127 36 41 
108 38 33 15 128 16 10 
109 22 43 13 129 27 37 
110 15 58 17 130 39 58 
lll 23 51 16 131 31 51 
112 19 48 14 132 36 46 
113 20 44 14 133 22 46 
114 30 60 16 134 22 41 
115 27 50 17 135 46 40 
116 38 56 14 ]36 50 42 
117 35 48 14 137 23 37 
118 26 24 17 138 47 46 
119 31 4S 14 139 36 44 
120 28 63 09 140 20 45 
(continued on next page) 
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c 
11 
l3 
14 
12 
16 
15 
l3 
12 
17 
14 
16 
14 
10 
14 
14 
14 
13 
l3 
l3 
13 
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Table Ap 7. (continued) 
Subject Sections Subject Sections 
No. A B c No. A B c 
lU 30 47 12 161 47 52 14 
142 14 48 J5 162 20 40 ll 
l4J 18 36 09 163 20 44 17 
144 40 4S l3 164 27 sa 12 
J.4S 42 58 16 16S 24 42 J5 
146 61 67 J5 166 29 42 l3 
147 46 57 11 167 18 71 11 
148 l3 48 12: 168 31 J6 16 
149 27 47 14 169 22 68 17 
150 26 44 14 170 19 58 12 
151 l3 58 16 171 31 48 12 
152 12 41 11 172 28 37 J5 
153 24 46 16 173 38 49 12 
154 28 S5 l3 174 19 59 11 
JSS 22 J8 l4 17S 38 40 16 
156 24 23 J.6 176 22 53 15 
157 47 56 14 177 26 59 14 
158 10 39 11 178 29 48 11 
159 30 36 17 179 33 3S 12 
16o 43 39 16 180 25 53 11 
(continued on next page) 
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Table Ap 7. {concluded) 
Subject Sectiou Subject Sectiou 
Ne. A B c No. A B c 
181 1.3 41 17 
182 l3 7.3 11 
18.3 18 48 l3 
184 .37 56 00 
185 .32 51 00 
186 12 40 09 
187 16 4.3 16 
188 47 4.3 l3 
189 16 40 16 
190 .3.3 56 11 
191 18 54 08 
192 21 4.3 15 
19.3 5.3 47 15 
194 08 .38 15 
195 .30 65 16 
APPENDIX DIT 
Table Ap 8. Showing the scores of I-I Subjects on Sections 
A, B and C of the Instrument. 
Subject Sections Subject Sections 
No. A B c No. A B 
301 50 70 09 321 43 56 
302 66 79 08 322 55 56 
303 59 64 l2 323 6o 66 
304 39 68 12 324 27 (:{) 
305 36 68 08 325 68 65 
3o6 68 63 05 3!6 39 80 
307 59 69 08 327 68 78 
308 65 75 09 328 62 58 
309 56 57 09 329 16 64 
310 62 76 12 330 45 76 
311 58 74 09 331 47 78 
312 68 65 10 332 28 6o 
313 55 80 09 333 30 56 
3lh 62 67 08 334 28 61 
315 44 56 10 335 51 76 
316 43 61 10 336 44 56 
317 70 76 13 337 39 68 
318 59 78 09 338 40 86 
319 45 58 09 339 35 77 
320 18 74 12 340 54 78 
(continued on next page) 
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c 
08 
08 
11 
09 
09 
10 
09 
09 
13 
12 
09 
14 
10 
13 
00 
10 
12 
12 
08 
u 
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Table Ap 7• (continued} 
Subject Sec tiona Subject Section• 
No. A B c No. A B c 
3U 32 76 14 361 61 79 11 
3la 21 57 l3 362 70 74 12 
343 49 75 09 363 ~ 76 14 
31&4 56 76 15 364 ~ 76 1l 
34S 40 56 14 365 61 78 04 
3k6 33 hh l3 366 56 67 17 
347 so 78 13 367 48 65 11 
348 75 82 10 368 52 71 15 
349 51 74 14 369 62 80 13 
350 46 15 15 370 48 61 08 
351 52 70 06 371 61 71 11 
352 46 70 12 372 39 69 l3 
353 42 82 lJ 373 51 66 l3 
354 45 62 l.O 374 46 57 12 
355 40 67 13 .:·:-375 $2 76 12 
356 68 70 11 376 45 69 07 
351 46 72 11 377 52 sa l3 
358 54 6o 09 378 56 76 l2 
359 so 79 13 379 40 81 09 
360 43 61 11 380 66 78 11 
(continued on next page) 
APPENDIX D n 143 
Table Ap 8. (concluded) 
Subject Seottou Subject Sections 
No. A B c No. A B c 
381 70 63 11 
382 49 65 l3 
383 61 64 11 
384 66 68 l3 
385 66 71 10 
386 53 68 10 
387 65 80 09 
388 68 71 13 
389 68 fJJ 12 
390 62 74 13 
391 56 70 l5 
392 54 82 13 
393 49 63 l5 
394 48 66 09 
395 48 66 12 
396 57 72 12 
397 53 75 11 
398 37 74 ll 
APPENDIX DIII 
Table Ap 9, Showing the Scores of I-A Subjects on sections 
A, B and C of the Instrument. 
Subject Section& Subject Sections 
No. A B c No. A B 
401 50 82 12 429 48 66 
402 55 74 12 430 43 78 
403 40 19 l5 431 46 73 
404 29 81 10 432 41 80 
405 33 (;A) 14 4.33 39 13 
4o6 44 74 16 434 56 13 
407 47 71 14 435 43 71 
408 22 54 15 436 21 72 
409 32 74 12 437 27 61 
410 62 (;A) 15 438 46 71 
411 29 57 13 439 26 76 
412 47 70 00 440 22 . 66 
413 54 75 12 441 41 74 
414 26 63 12 442 43 51 
4l5 37 75 14 443 45 66 
416 53 76 09 444 40 78 
417 5h 78 12 445 66 82 
426 61 63 16 446 31 72 
427 41 67 13 451 31 64 
428 53 44 13 452 25 66 
(continued on next page) 
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c 
09 
00 
06 
14 
10 
15 
15 
14 
09 
15 
10 
l5 
11 
15 
15 
l3 
10 
12 
l3 
16 
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Table Ap 9. (continued) 
Subject Sections Subject Sections 
No. A B c No. A B c 
453 61 49 11 476 66 58 12 
454 61 60 13 477 36 76 10 
455 53 58 12 478 56 66 14 
456 43 66 15 479 24 51 15 
457 37 64 00 1$80 33 63 13 
458 37 65 15 481 37 56 00 
459 22 57 l2 482 15 43 14 
46o 30 69 13 483 33 72 12 
461 33 50 14 484 27 72 12 
462 50 73 12 485 33 76 12 
463 27 00 l2 486 48 70 12 
464 45 73 12 487 44 69 13 
465 20 62 10 488 36 70 13 
466 32 51 14 489 51 77 11 
467 47 80 11 490 31 74 12 
468 55 73 10 491 53 82 11 
469 48 70 12 492 50 73 12 
470 45 71 14 501 52 80 12 
471 42 78 07 502 43 73 13 
472 29 61 12 503 11 so 12 
(continued on next page) 
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Table Ap 9. (concluded) 
Subject Sections Subject sections 
No. A B c No. A B c 
504 27 76 15 A 31 73 12 
505 42 59 15 B 28 52 ll 
5o6 43 49 15 c 39 58 15 
507 16 56 12 D 28 76 16 
508 34 71 13 E 50 62 ll 
509 50 70 14 F 26 6h 15 
510 30 85 14 G 36 73 13 
y 
A.PEENDII E 
Tables Showing x2 Values 
of Group Caaarisons on 
Each Item of Sections A 
and B of the Iutl"\aent 
AmNDIX E I 
Table Ap 10. Showing X~a1ues of I•I and A-A Comparison 
on each Item in Section A. 
Item x2 p Item x2 
No. No. 
1 .19 •• 26 5.13 
2 46.33 .01 27 1.91 
3 15.95 .o1 28 5.44 
4 2.07 •• 29 48.02 
5 2.35 •• 30 4.67 
6 2.93 •• 31 1.50 
7 4.99 •• 32 3.15 
8 70.89 .o1 33 16.47 
9 6.53 .o5 34 12.57 
10 2.79 •• 35 15.65 
ll 54.71 .o1 36 26.18 
12 16.62 .o1 37 1.74 
13 12.92 .o1 38 13.82 
l4 20.55 .o1 39 47.00 
15 9.07 .o5 40 18.83 
16 6.01 .o5 41 29.08 
17 24.16 .o1 42 5.53-
18 2.13 •• 43 ]3.83 
19 1.25 •• 44 11.l5 
20 .33 •• 45 39.37 
21 3.66 •• 46 21.68 22 5.24 •• 47 23 11.94 .o1 48 38.76 
24 6.28 .o5 49 5.51 
25 7.00 • o5 5o 3.97 
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p 
•• 
•• 
•• 
.o1 
•• 
•• 
•• 
.o1 
.o1 
.o1 
.o1 
•• 
.01 
.o1 
.o1 
.01 
•• 
.o1 
.o1 
.o1 
.o1 
.o1 
•• 
•• 
APPENDIX E II 149 
Table Ap ll. Showing x2 Values of I•I and A-A Comparison 
on Each Item of section B. 
Item x2 p Item x2 p 
No. No. 
1 56.92 .o1 21 39.24 .o1 
2 34.36 .o1 22 7.15 .o5 
3 54.85 .o1 23 3.58 •• 
4 14.74 .Ol. 2h 49.39 .o1 
5 50.44 e01 25 n.57 .o1 
6 38.05 .o1 26 19.39 .01 
7 18.44 .01 27 37.25 .o1 
8 40.98 .o1 28 24.64 .o1 
9 9.90 .o1 29 24.42 .o1 
10 13.07 .o1 30 35.48 .01 
ll 1.71 •• .31 67.87 .o1 
12 3e.31 •• 32 3.78 •• 
1.3 68.04 .o1 3.3 5 • .39 •• 
14 10.37 • o1 .34 24.75 .o1 
15 38.94 .o1 .35 16.79 .01 
16 38.68 .o1 .36 8 • .32 .o5 
17 .51 •• .37 2.99 •• 
18 10.15 .o1 38 46.09 .01 
19 10.48 .o1 39 20.11 .o1 
20 4.71 •• 40 17.21 .o1 
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Table Ap 12. Showing x2 Values of I-I and I-A Comparison 
on Each Item of section A. 
Item x2 p Item x2 p 
No. No. 
1 12.92 .o1 26 15.63 .o1 
2 4.82 •• 27 6.o6 .o5 
3 1.74 •• 28 4.83 •• 
4 4.84 •• 29 7.63 .05 
5 18.00 .01 30 6.83 .o5 
6 5.96 ... 31 10.95 .o1 
7 27.68 .01 32 10.42 .01 
8 8.o5 .05 33 .78 •• 
9 2.72 •• 34 20.74 .01 
10 8.72 • o5 35 7.58 .o5 
11 19.03 .o1 36 13.68 .01 
12 .19 •• 37 2.63 • • 
13 6.93 • 05 38 35.23 .01 
14 1.95 •• 39 16.85 .o1 
15 24.20 .o1 40 2.55 •• 
16 1.66 •• u 1.61 •• 
17 7.06 .o5 42 16.49 .o1 
18 7.80 .o5 43 3.89 •• 
19 22.84 .o1 u 15.20 .o1 
20 6.35 .o5 45 10.89 .o1 
21 31.21 .o1 46 4.49 •• 
22 4.05 •• 47 .n •• 
~t 10.49 .o1 48 7.89 .05 8.55 .05 49 11.55 .o1 
25 2.47 •• 50 7.19 .05 
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Table Ap l3. Showing x2 Values of I-I and I-A Compg.rison 
on Each Item of Section B. 
Item x2 p Item 12 
No. No • 
1 7.60 • 05 21 10.59 
2 7.48 .o5 22 9.66 
3 .82 •• 23 5.39 
4 • 95 •• 24 3.77 
5 2.81 •• 25 1.98 
6 .02 •• 26 .14 
7 1.15 •• 27 5.25 
8 3.02 •• 28 4.27 
9 3.03 •• 29 3.07 
10 2. 77 •• 30 2.19 
11 1.45 •• 31 3.09 
12 2.39 •• 32 .28 
13 3.29 •• 33 1.28 
14 .75 •• 34 .35 
15 5.18 •• 35 2.46 
16 .8o •• 36 7.98 
17 3.41 •• 37 9.48 
18 6.62 • os 38 1.17 
19 1.12 •• 39 4.96 
20 3.69 •• 40 10.51 
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Table Ap 14. Showing x2 values of I-A. and A-A Comparison 
on Each Item of section A. 
Item p Item x2 
No. No. 
1 11.96 .o1 26 33.1$ 
2 75.04 .o1 27 1.21 
3 27.20 .o1 28 19.41 
4 3.$6 •• 29 79.37 
5 9.25 • o5 30 2.17 
6 7e00 • o5 31 4.81 
7 16.05 .o1 32 3.37 
8 101.07 .o1 33 14.63 
9 1.49 •• 34 47.14 
10 18.04 .o1 35 37.65 
11 99.36 .o1 36 59.32 
12 17.82 .o1 37 8.00 
13 1e09 •• 38 82.35 
14 26.10 .o1 39 95.07 
l5 49.34 .o1 40 17.35 
16 8.28 .o5 41 28.15 
17 13.41 .o1 42 39.29 
18 16.05 .01 43 12.94 
19 13.79 .o1 44 43.10 
20 6.37 .o5 45 57.92 
21 14.36 .o1 46 43.08 
22 18.25 .o1 47 .16 
23 10.35 .01 48 65.55 
24 22.95 .o1 49 31.80 
25 15.83 .01 50 15.96 
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Table Ap J5. Showing x2 Valli.es 61 I-A and A-A Comparison 
on Each Item of Section B. 
Item X 2 p Item x2 
No. No. 
1 66.15 .o1 21 23.48 
2 56.05 .o1 22 8.28 
3 60.82 .o1 23 12.91 
4 21.97 .o1 24 67.89 
5 72.51 ,01 25 9.L2 
6 40.59 ,01 26 17.98 
7 17.79 .o1 27 64.20 
8 36.60 ,01 28 17.42 
9 7.31 .o5 29 30.28 
10 l3e22 .01 30 22,07 
11 5.o6 •• 31 65.00 
l2 4.70 •• 32 4.52 
13 82.79 .o1 33 9.86 
14 1.96 .o5 34 20.64 
J5 ~1.65 .o1 35 17.36 
16 49.18 .o1 36 24.51 
17 l.L2 •• 37 14.14 
18 24.98 .o1 38 52.26 
19 18.22 .o1 39 12.20 
20 4.94 •• 40 42.26 
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Table Ap 16. Mean Scores of Different Groups on Each Section of the 
Instrument. 
(I) Mean Scores (Groups) 
"""Gro~s I-I I-A A-A Sections\ 
A 51.08 39.65 27.58 
B 68.67 67.61 47.66 
c 10.91 12.16 13.43 
(II) Mean Scores (Categories) 
Groups I-I vs. I-A I-A I-A 
~ Relirion Stay in U.S. Lerurthof Stay (Months) Christian Christian Positive Negative 0- 6 7-15 16-35 36+ ns 1•7 N==9 N = 36 N =53 N=23 N=24 N=22 N=18 
A 40·43 30·33 41.28 38.62 ~·35 39·58 39·91 35.61 
B 63.57 59·56 67.78 67 ·51 70.96 67.17 65.00 67.94 
c 12.14 13.56 12.36 11.89 12.43 11.33 11.73 13.00 
(III) Mean Scores (Age) 
Groups I-A vs. A-A I-A vs. A-A 
~ 25 years 26 years ns and below and above 
N• 34 B•38 N= 56 N• _5_1 
A 42.00 26.26 38.50 28.46 
B 69.65 44·71 66.50 49.63 
c 11.68 13.55 12.30 13.35 
